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The article analyzes the process of enhancing students' dialogical speech by
means of situational exercises. The concept of "dialogical speech”, "dialogical
competence”, “exercise", "situational exercises”, "improvement of linguistic
communication™ is clarified and specified. The concept of "the process of enhancing
dialogical speech of pupils of grades 1-4" is offered as a systematic process of
students' acquisition of dialogical competence. The factors that impact on the level of
forming dialogical competence and features of oral dialogical presentation are
provided. The requirements for exercises in the Ukrainian language classes are singled
out. The purpose of the exercises is defined with the purpose of mastering certain skills
and abilities. The choice of the subject of conversation, the formation of the need for
communication, and the consideration of individual features as structural components
of educational dialogical situations are described. The forms and features of
presentation of the subject of conversation are considered. The types of dialogues are
defined; the purpose and circumstances which characterize the situation of
communication are determined. It is substantiated that educational dialogical situations
need to be modeled in such a way that students of all levels of learning can reach a
positive result of communication. The forms of direct and indirect situational help to
students are offered. Speech-communicative tasks as components of situational
exercises, determined by their purpose are represented. It has been proved that
situational exercises are an effective means of mastering dialogic speech by primary
school students as they provide the maximum possible communication options with
different participants in communication.

Key words: dialogical speech, dialogical competence, situational exercise,
subject of conversation, formation of communication need.

Language is a specific kind of symbolic activity for human society, which

consists of the articulatory-sound acts application, historically established in a certain



ethnic community to describe the phenomena of objective reality to exchange
information among community members [7, p. 318]. Using the language in everyday
life, people resort to different linguistic means in each speech situation. Depending
on the content and purpose of the statement, as well as on the individual manners and
preferences in the speech process, there is a certain selection and combination of the
most relevant and suitable correlative variants of words, phrases, constructs of
sentences, etc. Taking into account the previously mentioned, the role and
requirements for language knowledge and dialogical skills in the elementary school is
substantially increased, where the pupil’s speech development is regarded as an
integrated indicator of his personal growth. Thus, the main goal of language
education is the formation of a competent personality to specific speech solution, in
particular dialogical situations, educational and life [8], the task of the child is to
learn and use the acquired knowledge, and the task of the teacher is not only in
preparing pupils for the future life, but also in promoting their present day-to-day
needs and thereby implementing the principle of connection education with life.

The analysis of scientific works (M. Vashulenko, O. Goncharuk, S. Kopelyuk,
Y. Lelyukh, G. Leshchenko, E. Palichata, V. Sukhomlinsky, V. Trunova, L. Shevtsova,
G. Shelekhova, etc.) gives an opportunity to assert about episodicity of research
problem of using situational exercises with the purpose of dialogical speech formation
of 1-4 classes’ pupils.

The purpose of the paper is to analyze the components of the situational dialogue
activity of pupils at Ukrainian lessons in elementary school.

Speech is made by a speaker from already known linguistic facts. Thus, in
order to express an opinion, the communicant chooses from the known language
arsenal the appropriate language means necessary for a certain dialogical situation
and perform them in oral or written forms, according to the established grammatical
rules.

The process of dialogical speech formation of 1-4 classes’ pupils is a constant
and systematic process of acquiring by the pupils of dialogical competence, which

depends on certain circumstances and manifests itself in a specific situation where the



speaker has the opportunity to mobilize his knowledge, experience and personal
qualities in order to obtain his own socially important result.

The level of the formation of dialogical competence mostly depends on:

- the available knowledge about the peculiarities of oral and written
speech;

- the knowledge about the features and structure of the dialogue;

- the formation of abilities to be oriented in a situation of communication;
the skills of possession of extra-language means of communication;

- the ability to listen to the interlocutor;

- the awareness of the components of dialogue activity;

- the choice of effective methods, techniques and means, the skill of the
teacher in their application [4, p. 155].

Dialogue speech is characterized by a set of thematically united fragments of
speech, which are in a close interconnection and constitute a single semantic and
structural whole [3, p. 24].

The researchers argue that the formation of dialogical competence is possible if
the simulated learning situations of communication are created, the subject and
conditions of which are as close as possible to the pupils' life experience and relate to
different spheres of their life.

Speech is realized in two forms — oral and written. Each form has certain
specific, inherent only to it, peculiarities.

The dialogue speech is characterized by the following features:

situation of communication, the availability of a specific addressee;
- direct perception and transfer of thoughts;

structure of the statement: introduction, the main part, the end;

- spontaneous verbal expression creation, relatively limited in time for
deliberation;
- for oral form, both linguistic and extra-language means of expressing

speech are peculiar;



- the spoken word almost cannot be corrected, except the mistakes made
casually [1, p. 16].

Formation of dialogical speech of 1-4 classes’ pupils in the educational process
Is @ means of performing special exercises.

In teaching methodology exercise (by Yu.Passov, O. Savchenko,
V. Sukhomlynsky and others) is a specially organized and purposeful activity,
process of acquisition, formation, improvement, development, awareness and
consolidation of knowledge, skills and abilities.

Thereby, in our opinion, for the success of studying the exercise cannot exist
on its own, in isolation, but requires a purposeful and conscious system in which the
exercises complement each other, the implementation of which is systemic, based on
the general-didactic and linguistic principles of learning.

Requirements to the exercises at Ukrainian language lessons:

1. The content of the exercise should correspond to the pupils’ life experiences.

2. The availability of a motivational aspect.

3. The presence of clear statement of tasks.

4. Orientation in the way of assignment if necessary (conditions of
assignment).

5. Be communicatively directed.

Any exercise should not contribute to the accelerated pace of dialogue speech
development, but should provide a strong basis for a long time application to ensure
that the knowledge, abilities and skills that are formed during the learning process
will not become superficial. Therefore, under the improvement of linguistic
communication it is important to understand a long process of improvement, rather
than accelerating in the mastering of certain knowledge, skills and abilities. So
improvement is, first of all, qualitative changes, and acceleration — quantitative.

The purpose of the exercises usage is to repeat repeatedly the same actions
until the moment when these actions go until the level of automatism in assignment.

Only under such conditions, knowledge, skills and abilities can be a solid

foundation for the new material mastering.



At the present stage of the methodology development of native language
teaching in infant classes the particular popularity become the elements of situational
learning. More and more methodologists and teachers agree with the need for
situational support for pupils’ dialogic activities at Ukrainian language lessons.

“The situation” means the circumstances and conditions of communication, the
attitude of the person who speaks to the listener, the general orientation of the
statement [6, p. 212].

Situational exercises are artificially simulated in the conditions of school
education in accordance with certain (preferably relevant and maximally close to
natural) situations of communication that encourage pupils to create statements of
dialogue or monologue [5].

To provide communication in the native language lesson, in other words to
involve pupils into a dialogical situation, there are some necessary items: the
availability of the subject of conversation, pupils’ understanding of the purpose and
the conditions of communication, sufficient for the statement.

The educational dialogic situation can involve both broader expressions
(messages) of pupils, and short phrases of dialogical, and more often, of the
polylogical form.

A situation that causes a minimal expression, for example, one phrase, is called
microsituation. The whole series of microsituations are the basis of situational
exercises for the formation of dialogic abilities and skills of pupils. We will
investigate in detail the structural components of the system application of dialogical
learning situations at Ukrainian language lessons in elementary school.

Choice of the conversation’s subject. In order to bring educational
communication conditions closer to the real ones, the teacher needs to create a
dialogical situation and help / teach pupils to understand it, taking into account the
main components of communication: purpose, place, addressee, communication
conditions.

To orientate in a situation of communication means to understand, about whom

or what the conversation is and for what purpose. Within this framework, the



appropriate dialogical situations should be chosen and conditions, which can motivate
to the dialogue, should be created.

L. Shevtsova [9] considers that the situation of communication specifies the
subject of conversation, but subject of conversation isolated from the situation cannot
stipulate to the dialogical behavior.

The subject of conversation must be concrete and close to the pupils’ life
experience. It is inappropriate to choose general topics as the subject of conversation.
For example, the subject of conversation “Sports” is not concrete, because each of the
interlocutors can understand it differently. Therefore, such formulation of the topic of
communication is actually pointless. Instead, the teacher should inform the subject of
communication more specifically: football, basketball, hockey, etc.

The subject for communicating in elementary school can be represented in the
following forms:

1.  An oral notification about what or who should the pupils of 1-4 classes
mention in the conversation;

2.  The plot picture with a detailed storyline can be used both in the 1-st
class and in the following classes to offer tasks of this type to pupils with an initial
level of knowledge. The argument for is that the detailed plot picture does not
motivate the formation of the pupil’s own position, since the course of events is
clearly traceable in the image and does not induce an independent thinking of the
dialogical statement.

3.  The plot picture without detailed storyline (people or objects are
described, actions are scheduled, but the development of events is transferred to the
sphere of guesswork, etc.). In contrast to the plot pictures with a detailed storyline,
plot pictures without detailed storyline contribute to the formation of pupils’ own
position and their own judgments. This form belongs to the imaginative level of
creating a dialogical statement. That’s why, if the subject of the conversation is
presented in the form of an expanded plot picture, all communicants see the
approximate course of each other's thoughts, the level of unpredictability is reduced,

and the conversation has the predictable result.



4, Real phenomena, events. Determining the subject of conversation in
such a form provides pupils’ observation for a certain phenomenon or subject and the
teacher's ability to focus pupils’ attention on the subject of conversation. For
example, the teacher has the opportunity to encourage pupils to the dialogue during
the purposeful observations in the nature or mentioned events, witnessed by the
pupils (visiting the performance, performing their duties at school, etc.). The
peculiarity of this form is maximally approximate to the time and place the observed
phenomena and events.

5. Description of the subject of communication. In this form, the teacher,
orally or in writing, determines the subject of conversation without additional means,
but, of course, with reference to the conditions of the situation. This form of
presentation of the subject of communication usually begins with the constructions
imagine, remember, and so on.

While presenting the subject of a conversation, the teacher must take into
account the fact that the above described forms should not slow down or accelerate
the development of skills and abilities in constructing of a dialogical statement.

The choice of the presentation of the subject’s conversation depends on:

1. The stage of the pupils’ development of dialogical skills and abilities.

2. Level of knowledge of each pupil (differentiation by skills and abilities).

3. Individual peculiarities of information perception.

Correctly chosen subject for communication and accessible form of its
presentation contribute to the interest and motivation of pupils to create a dialogical
statement and is one of the factors of success in dialogue.

Communication needs formation. One of the conditions for the effectiveness
of dialogue activity is the motivation, which is the pupils’ desire to say, report, ask
about something, persuade or to be convinced of something.

The need for communication can occur when pupils see a close link between
educational dialogic exercises and real life. It is important that situational dialogic
exercises are not created artificially, they should be the result of events that are

needed and interesting for pupils. According to the life experience and the needs of



pupils, scholars identify the following types of dialogues: dialogue-questioning
(clarification); interview (“question-answer"); dialogue-conversation; dialogue-
discussion; dialogue-talking; dialogue-exchange of opinions / messages; dialogue-
request; dialogue-apology; dialogue-offer; dialogue-wishes; dialogue-explanation;
dialogue-questioning [2, p.20]. The purpose and the circumstances, which
characterize the situation of communication, are clear from the names of the
dialogues types.

One of the peculiarities of educational situational dialogic exercises is the
definite goal of the situation of communication (ask for help, exchange thoughts,
clarify, invite, apologize, thank, etc.). It is also important that the situation and the
formulation of the purpose of communication should be as close as possible to those
events, which happen in pupils’ life. The achievement of the purpose of
communication contributes the speech and communication tasks, the content of
which is determined by the study of a certain section of the Ukrainian language. Here
are examples of the following tasks:

1. Follow the rules of communication.

2. Correctly contact the interlocutor.

3. Use the words of politeness.

4. Use the words: (the list of words which are recommended during the
communication).

5. Follow the appropriate intonation, facial expressions and gestures.

Tasks Nel, 2, 3, 5 — aimed at the culture of communication, Ne 2, 3, 4 — at the
lexical and grammatical correct use of words, Ne 4 — at the activation of pupils’
vocabulary.

It is valuable if the teacher shows the pupils the same subject of conversation,
but in situations with different speech and communicative purpose. This avoids the
false idea that one topic can be discussed with only one purpose, as determined by the
teacher. Therefore, it is important for the teacher to demonstrate the versatility of the
subject of conversation, which is revealed in the formulation of the needs of

communication. For example, if the subject of the conversation is a theatre



performance, the need for communication can be represented by the following
options of the formulated purpose of communication:

A. Invite a classmate to visit the performance.

B. Invite parents to go together to the performance.

C. Express your impressions connected to the performance.

D. Clarify the information about the performance, which you are going to visit.

E. Explain the rules of behavior while visiting the performance.

F. Recommend your friend to visit the performance.

G. Prove the value of visiting theatre performances in comparison with the
watching films on television, etc.

The main condition of communication. The main condition of
communication is to take into account the individual characteristics and needs of each
student. The educational dialogic situation of communication should be a condition
for the development of dialogical skills, since during its creation, the teacher must
take into account the level of knowledge and opportunities of each pupil. That’s why,
the educational dialogic exercises should be formulated in such a way that the pupil,
considering his own intellectual and volitional possibilities, could achieve a positive
result on the versatility of the particular subject of conversation.

Thus, in accordance with certain general levels of knowledge and levels of
formation of dialogical skills and abilities, it is necessary to create situations of
communication of a certain level of complexity and with the required, direct or
indirect, situational help of the teacher.

Let’s show the possible variants of situational help to pupils (on the sample of
the situational task for the 3" grade pupils).

The main components (instruction to the task, the place where the situation
happens, the role, description of the situation, definition of purpose and
communication tasks) for all pupils is defined in the same form, but the difference is
in the formulation of speech and communication tasks:

1. Follow the rules of communication: formulated instructions on

compliance with the rules of communication; certain rules of communication are



specified (not all, but only those where a particular pupil has some difficulties); a
memorial to the rules of communication is given; common oral revision; use of the
“Memoirs of the culture of communication”, which, in the process of dialogue, will
be on the desk, so that the pupil could use it; a reminder of all the rules of
communication and the availability of “Memoirs of the culture of communication”

2. Correctly address to the interlocutors: a use indication of the correct
forms of appeal to each other; an indication of the nouns which should be
transformed into appeal; various forms of children's names in the nominative case
(Maria, Mariika, Marusya); The correct forms of appeals, which serve as a prompt for
the pupils, are indicated.

3. Use the words of politeness: the instructions for the words of politeness
usage is formulated; oral recollection; indicated in the task or in the form of a
separate memo of the politeness word; the words of politeness that must be used
during the conversation.

4. Use the words: the task of words usage is based on those new words and
phrases that must be involved into the speech of the pupils; in addition to new words
and phrases, the words that help to orient pupils in the process of creating a dialogue
are indicated; the maximum number of words to be used in the communication
process is indicated.

5. Use the appropriate intonation, facial expressions and gestures: the
instructions for using of the appropriate intonation, facial expressions and gestures
are formulated; discussion about the relevant intonation, facial expressions and
gestures; a reminder of the expediency of intonation, facial expressions and gestures

in a particular situation.

Card Ne
Task: make and act the dialogue.
Place: at home.
Dialogue participants: daughter (son), mother.
Situation: you are doing homework, but you do not understand the task, which
should be done.
Purpose: ask for help.
Speech-communicative tasks:




1. Follow the rules of communication.
2. Correctly address to the interlocutors.
or
2. Correctly address to the interlocutors: (make an appeal from the nouns: daughter,
mother, Olenka)
or
2. Correctly address to the interlocutors: daughter, mother, Olenka
3. Use the words of politeness.
or
3. Use the words of politeness: please, I°d like to ask you, thank you.
4. Use the words: difficulties, complicated, clearly, mistake.
or
4. Use the words: difficulties, complication, clearly, mistake, register-book, poem,
help, homework, in written, rules, multiplication table.
5. Use the appropriate intonation, facial expressions and gestures.

Of course, besides taking into account the level of knowledge, the teacher must
pay attention to the peculiarities of each pupil’s perception.

In real life situations, communication takes place between people with different
dialogical skills and abilities, and the purpose of the formation of dialogical speech is
the formation of dialogical competence by means of educational situational exercises,
which will provide the maximum possible options for communication with different
participants and will be a form of assistance for pupils with lower levels of
knowledge.

Consequently, the effectiveness of dialogue depends on taking into account the
pupils’ life experience, considering the subject of conversation in different situations,
the availability of complex of affordable tasks. For the successful formation of
dialogical speech, the teacher should offer the task of the affordable level of
complexity to the pupils and assist directly or indirectly in order to achieve the
efficient formation of dialogue speech. The prospects for further research are seen in
the analysis of the results of the use of situational exercises at the Ukrainian language
lessons in order to develop the dialogic broadcasting of elementary school children.
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Poctukyc H. I1.

AHaJi3 KOMITIOHEHTIB CHUTYalllMHOI J1aJIOTIYHO1 JISJIbHOCTI Y4YHIB Ha ypOKax
YKpaiHChKO1 MOBU B TTOYATKOBUX KJIacax

VY crarTi mpoaHanizoBaHo mporiec GOpMyBaHHS TIAJOTTYHOTO MOBJICHHS Y4YHIB
3ac000M cUTyallliHUX BIIpaB. PO3KPUTO i yTOUYHEHO MOHATTS «/11aJ0T1UHE MOBJICHHS»,
«JllaJIoT1YHa KOMIIETEHTHICTbY», «BIPaBa», «CUTYallliHI BIPaBW», «yIOCKOHAJICHHS
MOBHOTO CIIUJIKYBaHHs». 3alPONOHOBAHO MOHSATTS «Ipolec (POpMyBaHHS J1aJIOTTYHOTO
MOBJICHHS Y4HIB 1—4 KJ1aciB» SIK CHCTEMaTUYHHI MPOLIEC HAOYTTS YUHAMH J1aJ0T19HOT
KOMITETEHTHOCTI. [IpeAcTaBieH0 YNHHUKY, SIKI BIUTMBAIOTh HAa PIBEHb C(HOPMOBAHOCTI
TaJIOr1YHOI KOMIETEHTHOCTI ¥ OCOOJMBOCTI YCHOI'O M1aJIOTITYHOIO MOBJIEHHSI Y4HIB
MOYATKOBHUX KJaciB. BHOKpemsieHO BUMOTH /0 BIpaB Ha YpPOKax YKpaiHChKOI MOBH.
BusHaueHO MeTy 3acTOCyBaHHsS BIpaB JJi1 OMAHYBAaHHS YYHSIMHU MEBHUX YMIiHb 1
HaBU4OK. (CxapakTepu3zoBaHO BHOIp IpeaMeTa po3MOBH, (OPMYBaHHS HOTPEOH
CIUIKYBAaHHS, YpaxyBaHHS IHAMBIAYaAIbHHX OCOOJMBOCTEH SIK  CTPYKTYPHHUX
KOMITOHEHTIB HAaBYAJIbHUX JIAJOTTYHUX CUTYyalliid. Po3risiHyTo dopMu Ta 0COOIUBOCTI
MpEeACTABJICHHS MpeaMeTa po3MOBU. Bu3HaueHO BUAM JiaioriB, MeTa W OOCTaBUHU
SAKUX XapaKTePU3YIOTh CaMy CHUTYaIlil0 CHiIKyBaHHA. OOTpyHTOBaHO, 110 HaBUYaJIbHI
JaJioriyHl cUTyalii moTpiOHO MOJETIOBATH TaKUM YWHOM, 100 Y4HI BCiX PIBHIB
HAaBYEHOCTI MajM 3MOTy JIOCSTaTH TO3UTUBHOTO pE3yJbTaTy CHUIKYBaHHS.
3anpornoHoBaHo (opmu Oe3nmocepeIHbO1 i OMOCEePEKOBAHOI CUTYAIIMHOI J0MIOMOTH
yunsiM. [IpeacTraBieHO MOBJICHHEBO-KOMYHIKATHBHI 3aBJAHHS SIK  CKJIQJHHUKH
CUTyallllHUX BIpPaB, BU3HAUEHO IXHIO MeTy. /[oBeneHo, 110 cHUTyalliiiHl BIpaBU €
e(eKTUBHUM 3acOOOM OIaHyBaHHS MJIAJIOTTYHOTO MOBJIEHHS YYHSIMH TIOYaTKOBUX
KJIaciB, OCKUIbKH Tiepen0adyaroTh MaKCUMajlbHO MOXKJIMBI BaplaHTU KOMYHIKAIli 3
PI3HUMHU YYaCHUKAMHU CIUIKYBAHHS.

Knrouoei cnosa: niamoriaHe MOBIICHHS, /1iaJlOTIYHA KOMITIETEHTHICTh, CUTYaIliitHa
BIIPaBa, MPEeAMET PO3MOBH, (HOPMYBaHHS MTOTPEOU CIILIIKYBAHHSI.

Pocteixyc H. I1.

AHann3 KOMIIOHEHTOB CUTYAallMOHHOM JHAJIOTUYECKON JIEATENBHOCTH yUaINXCs
Ha YpOKaxX YKPaumHCKOTO sI3bIKa B HAYAJIbHBIX KJIacCax

B cratbe mpoaHanmu3upoBaH mpouecc (HOPMUPOBAHUS TUAIOTHYECKON pedn
y4allluXcsl CPEACTBOM CUTYAL[MOHHBIX YNpPaKHEHUH. PacKpbITO U yTOUHEHO IOHSATHE
«IUAJIOTUYECKAas peub», <«JIUAJIOTHYecKass KOMIIETEHTHOCTB», «YIPaKHEHHEY,
«CUTYallUOHHBbIE  YNPAXXHEHUS», «YCOBEPIICHCTBOBAHHWE pPEUYEBOIO  OOLICHUS».
[IpennoxkeHo NOHATHE «Ipouecc (HOPMUPOBAHUS JUATOTUUECKON peuM ydaliuxcs
1-4 xnaccoB» C LENbI0 MPUOOPETEHNS YUAIIUMUCS TUATIOTUYECKONH KOMIIETEHTHOCTH.



[IpencraBnens! (aKTOPHI, BIUAIOIIUE HA YPOBEHb CHOPMUPOBAHHOCTH JUATIOTHYECKOM
KOMIIETEHTHOCTH M OCOOEHHOCTHM YCTHOW JMAJIOTMYECKOM peuu. Belnenensl
TpeOOBaHUS K YINPaKHEHUSIM Ha YPOKax YKPAaWHCKOro si3blka. OIpeneneHbl LeIu
OPUMEHEHHs YIPA)KHEHUM C LENbl0 OBJAJACHUS OIPEICIICHHBIX YMEHUSIMU U
HaBblkaMu. OxapakTepu3oBaHbl BBIOOp MpeAMETa pasroBopa, (OpMHUpPOBaHHE
HOTPEOHOCTH OOILEHUS, y4eT HHIUBUAYAIbHBIX OCOOEHHOCTEM KaK CTPYKTypHBIE
KOMIIOHEHTbI ~y4EOHBIX JMAJOTMYECKuX curyauuid. PaccMotpensl Qopmbl U
0COOCHHOCTU TPEACTaBICHUs IpeaMera pasroBopa. OnpeneneHbl BUIbI JAMAIOIOB,
LeIb U OOCTOSTENbCTBA, KOTOPHIE XapaKTEepU3yIOT caMy CUTYalMio OOIIEHUS.
OO00CHOBaHO, YTO y4eOHbIE JUATIOTMYECKUE CUTYalluu CIEIYET MOAEIMPOBATH TAKUM
oOpa3oM, YTOOBI Yyuammecs BCEX YpPOBHEW OOYUYEHHOCTH MOIJIM JIOCTUTATh
MOJIOKUTENFHOTO pe3ynbTaTa oOmieHus. [IpeanoxkeHsl GOpMbl HETTOCPEACTBEHHON H
ONOCPENOBAaHHOM CUTyallMOHHOM nomoiu. [IpencraBnensl peueBO-KOMMYHUKATHBHBIC
3aJ]aul KaK COCTAaBJISIOIIME CUTYAl[MOHHBIX YIPAKHEHWH, OIpPENENeHbl HX IEJH.
JIoKa3aHO, YTO CUTYallMOHHBIE YNPAXKHEHUS SBISAIOTCA 3(PPEKTUBHBIM CPEICTBOM
OBJIQ/ICHUSl JIMAJOTMYECKOW peubl0 YYalIUMMCS HauyalbHBIX KJIACCOB, IMOCKOJBKY
IpeIyCMaTpUBalOT MAaKCHUMalbHO BO3MOKHBIE BApUAHTbl KOMMYHHUKAIlUM C
pa3UYHBIMU Y4aCTHUKAMH OOLLIEHMUSL.

Kniouegvle cnosa: puanormueckass pedb, AUAIOTHYECKas KOMIIETEHTHOCTb,
CUTyallUOHHOE YIIpaKHEHHE, NpPEAMET pas3roBopa, (HOpMUpOBaHUE MOTPEOHOCTU
OOUIeHMS.
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