UDC 378:37.016:81-028.31:811.161.2

S. |. Bakhur, Maritime College of Technical Fleet, National University “Odessa

Maritime Academy”

TERMINOLOGICAL DICTIONARY AS A COMPONENT
OF THE LANGUAGE PORTFOLIO OF THE CADET

Bahur S. I.

Terminological dictionary as a component of the language portfolio of the cadet

In the article revealed the peculiarities of organization of independent work of
cadets on the conclusion of a terminological dictionary as a component of language
portfolio on the basis of the analysis of scientific works on pedagogy and
linguodidactics. It is stressed on the importance of choosing such forms, methods and
means that will promote the formation of cognitive independence of cadets, will teach
them to be responsible for the result of educational activities, will encourage to acquire
new knowledge, improve skills and abilities. Linguistic portfolio considered as one of
them. Terminological dictionary is allocated as a part of the language portfolio - a
lexicographic product that contains an interpretation of the terms of the future specialty.
It is noted that the source database of dictionaries made by cadets should be specialized
on academic literature, lexicographical publications, reference materials, regulatory
documents. One of the peculiarities of work on the creation of a terminology dictionary
Is the independence of the cadet in the choice of language units, while the teacher
coordinates his educational and cognitive activity, recommends lexicographic
publications, focuses on the sequence of compiling a vocabulary article, etc. It is noted
that the effectiveness of such work is provided by a set of propaedeutic exercises
(vocabulary and text based), which should be used during practical classes. It is
emphasized on the multifunctionality of such a dictionary. Author complements
functions allocated by O. Matvienko (educational, reference, normative and systematic)
with the reflection function. The scientist argues that the terminological dictionary is an
important component of the linguistic portfolio of students, since its conclusion has a
significant educational and developing potential.

Key words: language portfolio, structure of language portfolios, learning
terminological dictionary, functions of the dictionary.

The rapid development of society sets a challenge to the present students — to

perceive, process, and systematize multi-problem information, not only distinguishing



the one that is urgently needed, but also predicting possible situations for its further use.
In addition, we must take into account the fact that a secondary school student, a
university student and a cadet perform all these actions independently without / or with
teacher’s indirect support, who, accordingly, cannot track the process, but is able to
“see”, perceive and evaluate the results of these actions. Consequently, on the one hand,
we have a request for the development of the skills and abilities to perform an
independent text activity, and on the other one — an information flow in which the
students are to navigate promptly and confidently.

In view of this, the problem related to the development of students’ cognitive
independence, which, according to O. Malkyhin, can be manifested by “knowledge
availability; need for knowledge; value-based attitude to knowledge; their desire to
know the ways how to master knowledge; a critical approach to information; their
ability to search, receive and transform the information received” [3, p. 115], is
becoming more topical. It is clear that it is important to choose the forms, methods and
means that will contribute to the development of students’ cognitive independence,
accustom them to being responsible for the results of educational activities, induce them
to acquire new knowledge as well as improve their skills and abilities. Perhaps,
therefore, nowadays the focus on the use of language portfolio (hereinafter referred to as
“the LP”) in the educational process has been intensified.

The study of the scholars’ works has revealed inconsistency in categorical
definition of the LP. In particular, it is characterized as a pedagogical technology
(T. Horpinych, T. Hurova, N. Nikitina, T. Polonska and others), as a package of working
materials (documents) (O. Datskiv, N. Koriaktseva, Z. Nykytenko et al.), as a teaching
method (M. Aleinikova, O. llina, K. Klymova and others).The scholars’ views coincide
in these issues: “the introduction of the portfolio not only contributes to maintaining
students’ high academic motivation, their activism and autonomy, but also expands the
possibilities for learning and self-educating, develops their abilities to learn — to set

goals, plan and organize their own educational and cognitive activities, including the



ability to work on a textbook within a certain subject” [6, p. 12].1t should be noted that
the active introduction of information and communication technologies into the
educational process has caused this change — most teachers prefer to make up an
electronic LP, which “can be stored locally (to be accessible only to a certain circle of
people) and globally (to be accessible to the whole world — to the Internet users)” [2,
p. 37].

The scholars’ view regarding the structure of the language portfolios is
controversial. Without going into the discussion, we consider it appropriate to take the
structure of the language portfolios proposed by K. Klymovaas a basis, which is
stipulated by the common European requirements and implies the presence of these
basic parts as follows: information about the student to whom the portfolio belongs;
materials reflecting student’s achievements in learning the Ukrainian language;
materials demonstrating evaluation and self-assessment of student’s educational,
cognitive, research-oriented and quasi-professional activities; auxiliary educational and
methodological materials for further professional language self-study and self-
improvement of a future specialist [2, p. 38].The latter mentioned component attracts out
attention — auxiliary educational and methodological materials for further professional
language self-study and self-improvement of a student. In our opinion, its structure
should include, in particular, terminological vocabulary — a lexicographic product
containing an interpretation of the terms needed for the future profession, — the one
which cadets will make up while studying at an educational institution.

The analysis of the scientific studies initiated by the Ukrainian language teachers-
methodologists (N. Bezhodova, H. Berehova, N. Borodina, I. Vlasiuk, I. Drozdova,
O. Kovtun, N. Kostrytsia and others) has convinced us that the problem of students’
acquisition of terminological vocabulary is mainly disclosed in the aspect concerning the
development of future specialists’ professional speech. The scholars Tgive convincing
grounds that the knowledge of terminological vocabulary is the basis for professional

communication, because “the speech specificity of this communication style is



determined primarily by a large number of terms which actively serve the field of
profession- / job-centred activities” [1, p. 257].

The study of the (language) methodologists’ works has shown that despite the
diversity in the highlighting of the problem, in particular regarding the categorical
definition-recognition of the LP, its structure, the organization directions of the work
facilitating students’ acquisition of professional vocabulary and terminology, the
linguistic and methodological aspects of organizing students’ independent work aimed at
compiling their terminological vocabulary as a component of the LP have been
insufficiently revealed.

The purpose of the article is, basing on the analysis of scientific works on
Pedagogy and Linguodidactics,to reveal the organization peculiarities of the cadets’
independent work aimed at compiling their terminological vocabulary as a component of
their LP.

Professional scientific literature, lexicographic editions, reference and information
materials, normative-regulatory documents should be the source base for compiling
cadets’ vocabulary. We consider the procedure of creating a dictionary (vocabulary)
proposed by O. Matviienko [4] to be the basis for compiling the terminological
vocabulary:

1. Theoretical substantiation of the dictionary structure, the principles regulating
the selection of terms and their interpretation.

2. Selection of terms by analyzing professional texts during the classes of the
Ukrainian language for Specific Purposes orientation, educational literature,
informational sources.

3. The choice of the core term among polysemantic, homonymous, synonymous
variants.

4. Selection of definition variants from the most authoritative methodological
manuals, monographs, articles, specialized dictionaries, as well as the use of the

terminological standards and the terminology part of non-terminological standards.



We distinguish frequency, time factor and normativity as the criteria for selecting
lexical units for the cadets’ LP.

Cadet’s independence in choosing linguistic units is one of the peculiarities of
working on the creation of his/her terminological vocabulary, whereas a teacher
coordinates his / her educational and cognitive activities, recommends lexicographic
publications, focuses on the succession of actions while compiling a vocabulary entry,
etc.

We would like to note that in view of future professional activities, it is
worthwhile targeting the cadets to make uphighly specialized terminological dictionaries
(vocabulary). The effectiveness of such work is provided by a set of propaedeutic
exercises (vocabulary- and text-based) that we recommend to use during practical
classes. Attention is drawn to the reproductive and productive assignments proposed by
V. Pidhurska, which activate the process of terms assimilation [5, p. 1]. We divide them
into curricular and extracurricular ones; let us add a list of them. The first group includes
the tasks as follows: write out the term from the text and clarify its role in the text,
familiarize yourselves with the term meaning, analyse its origin, compare it with the
other terms comprising a system, select a number of terms that most accurately
correspond to the definition, build a statement on a definite topic using the proposed
terms; the second group contains these tasks: arrange a short terminological dictionary,
define the term, add related terms.

Without limiting cadets to the choice of terms for their dictionary / vocabulary, we
insist on their compliance with this model of the vocabulary entry: the term, its
definition with the obligatory reference to the source from which it is taken, examples of
its combinability with other words, synonyms. Here is an example of classroom
(curricular) and extra-curricular exercises:

Exercise 1. Read the text. Write out the terms and terminological expressions.
Explain their meanings. Explore the origin using the etymological dictionary by its
reference (http://litopys.org.ua/djvu/etymolog_slovnyk.htm).


http://litopys.org.ua/djvu/etymolog_slovnyk.htm

A part of a vessel, which is above the surface of water, is called freeboard, below
the surface —draught. The line that marks the level of the surface of water onthe point on
the hull of a vessel to which the water risesis called waterline (WL).

The distance between the lowest part of a vessel and the waterline is called
draught.

Each vessel is designed according to a specific draught, which is called design
(calculated) draught. The waterline, which corresponds to the estimated draught, is
called main waterline (MWL).

If the vessel’s draughts in the bow and in the stern are the same, then they say that
the vessel has an even keel. If the vessel’s draughts in the bow and in the stern are
different, then the vessel has a trim. If the vessel’s draught in the bow is bigger than in
the stern, the vessel has a trim by bow (+). If vice versa, it has a trim by stern (=)
(V. Pradiukh).

1. Write down the words keel, trim, calculation in the form of the Genetive Case,
singular.

2. Transform the last paragraph of the text into a scheme or a table.

Exercise 2. Complete the terminological vocabulary with terms and
terminological expressions. Find synonyms if possible.

It is advisable to emphasize the multifunctionality of this kind of a dictionary
(vocabulary). We consider the viewpoint of O. Matviienko that the educational
terminological dictionary (vocabulary) will perform four basic functions: educational,
referential, normative and systemizing. The educational function involves the
development and improvement of students’ active mastery of their specialty language,
forms their abilities to understand professional communication as well as to carry it out.
The normative function will enable collecting, systematizing the basic concepts, will
reflect consistent approaches to defining the basic concepts of the professional area. Due
to the implementation of the referential (informational) function, students’ information

needs are likely to be met, they will be provided with the information on terminology



and scholars who study those or other issues, which will indicate a list of professional
literature that can be used for self-preparation. In the scientist’s opinion, the
characteristic of the systemizing function, which contributes to the complexity of
students’ vocabulary, is methodologically substantiated— the header units should be
presented by means of several definitions, characterized from different sides, which will
facilitate the most complete disclosure of the term meanings; it is expedient to group
polysemantic, homonymous and synonymous units around the most stable and
widespread terms [4, p. 2].In the methodological aspect, while cadets are compiling,
improving and replenishing their vocabulary, the reflexive function is implemented;
since students, while evaluating their group mates’ vocabulary, are likely to evaluate
their own outcomes.

Thus, the terminological vocabulary is an important component of the cadets’ LP,
since its compilation has a significant educational and developing potential. In our
further research, we are going to focus on other components of the cadets’ LP as well as

on the peculiarities of developing a multimedia terminological dictionary.
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baxyp C. L.

TepMiHOJOTIUHMM CIIOBHUK K CKJIAJITHUK MOBHOT'O MOPT()OII0 KypcaHTa

VY cTaTTi HA OCHOBI aHaII3y HAYKOBUX Mpallb 3 MEAAroriku i JIHTBOAUIAKTUKU
PO3KpUTO OCOOJIMBOCTI OpraHizaimii CaMOCTIHHOI POOOTH KypCaHTIB 3 yKJIaJAaHHS
TEPMIHOJIOTTYHOTO CJIOBHUKA SK CKJIaJHUKa MOBHOro mnoptdoiio. Harosjomeno Ha
BAXKJIUBOCTI BUOOpPY Takux (op™, METOJIB 1 3ac00iB, 10 CHPUATUMYTh (POpPMYBaHHIO
MI3HaBaJbHOI CAMOCTIMHOCTI KYpCaHTIB, IPUBYATUMYTh iX OyTH BIJNOBIJAIbHUMHU 3a
pe3ynbTaT OCBITHBOI JISUIBHOCTI, CIOHYKaTUMYTh 10 3J00yBaHHS HOBHUX 3HaHb,
YIOCKOHAJICHHS yMiHb 1 HaBUYOK. OJHIEI0 3 HHUX BBaXKalOTh MOBHE MOPT(OIIIO.
CxIamHUKOM  MOBHOTO TOPT(HOII0  BUAUIEHO TEPMIHOJOTIYHHN  CIOBHHK  —
JeKkcuKorpadiyHUN MPOAYKT, MO MICTUTh TIyMAdyeHHS TEPMiHIB MallOyTHBOTO (Qaxy.
3a3HaueHo, 10 JKepesibHy 0a3y YKIaJAeHUX KypCaHTaMH CIOBHHKIB MalOTh CTAaHOBUTHU
(daxoBa HaBUAJIBHO-HAyKOBa JIiTepaTypa, JEeKCUKorpadidyHi BHUIAHHSA, TOBITKOBO-
iH(dOopMaIliiiHl MaTepiair, HOPMATHBHO-TIPABOB1 JTOKyMeHTH. OMHIEI0 3 OCOOIMBOCTEM
poOOTH HaJa CTBOPEHHSIM TEPMIHOJOTIYHOTO CJIOBHMKA BHAIEHO CAaMOCTIHHICTD
KypcaHTa y BHOOpI MOBHUX OJHWHHWIIb, IIPH I[bOMY BHKJIaga4 CKOOPAUHOBYE HOTO


http://eprints.zu.edu.ua/17713/1/

HABYAJIbHO-TI3HABAIbHY JISUIBHICTh, PEKOMEHAYE JIEKCUKOTpa(iuHi BUAAHHSA, OPIEHTYE
Ha TIOCJIIOBHICTh CKJIaJIaHHS CJIOBHUKOBOI CTATT1 TOIIO. 3ayBa)K€HO, 110 €(DEKTUBHICTh
Takoi poOOTH 3abe3nedyye KOMIUIEKC NpPOINEAEeBTUYHUX BMpaB (CIOBHUKOBUX 1 Ha
TEKCTOBIM OCHOBI), SKHH JOIIIJILHO 3aCTOCOBYBAaTH IIJI 4Yac MPAKTUYHHX 3aHATh.
Haronomeno Ha GaraToyHKIIHHOCTI Takoro ciioBHuKa. Buokpemieni O. MaTBieHKO
GbyHKIT (HaBYaIBHY, JIOBIIKOBY, HOPMAaTHBHY Ta CUCTEMAaTH3yBaJIbHA) aBTOP JOIOBHIOE
peduekciiiHoo ¢yHKI€0. Buena g0BOAWTH, IO TEPMIHOJIOTIYHUN CIIOBHUK €
BOXJIMBUM CKJIQJHUKOM MOBHOTO MOPT(OIIO KypCaHTIB, OCKIJIBKU HOT0 YKIaJaHHSI Ma€e
3HaYHUI HaBYAJbHO-PO3BUBAIBHUI MTOTEHIIIA.

Knrouosi cnosa: MmoBHE OPTPOIIO, CTPYKTYpa MOBHOTO MOPTQOIi0, HABYATLHUIN
TEPMIHOJIOTIYHHUNA CIOBHUK, (DYHKIIIT CJTOBHHUKA.

baxyp C.1.

TepMUHOIOTUYECKHI CJIOBaph KakK COCTABJISIONIAS S3BIKOBOTO MOPTQOIUO
KypcaHTa

B crtaThe Ha OCHOBE aHaNM3a HAYYHBIX pa0OT MO MEIArOTUKE U JIMHTBOJAUIAKTHKE
PACKpPBITO OCOOEHHOCTH OpTraHM3aIlMUd CaMOCTOATENIBbHON paldoThl KypCaHTOB IO
COCTABJICHUIO TEPMHUHOJIOTUYECKOTO  CJIOBApSA KaK COCTaBIAIOMIEH  SI3BIKOBOTO
noptdonuo. IloguepkHyTa Ba)KHOCTH BbIOOpa Takux (HOpPM, METOIOB M CPEJICTB,
KOTOpBIE  CIIOCOOCTBYIOT  (POPMHUPOBAHUIO  IO3HABATEIBHOW  CaMOCTOSITEIBHOCTH
KypCaHTOB, MPHUYYalOT UX OBITb OTBETCTBEHHBIMH 3a PE3yJbTaT 00pa30BATEIbHON
NEeSATENbHOCTH, TMOOYXKJAIOT K IMOJYYEHUIO HOBBIX 3HAHHWM, COBEPIIEHCTBOBAHUIO
YMEHHU U HaBBIKOB. OJTHUM U3 HUX CUUTAIOT SI3bIKOBOE MOPT(Poano. YHacThio SI36IKOBOTO
nopT(OJINO BBIAEICHO TEPMUHOJOTUUECKHUI CIIOBAaph — JEKCUKOrpauyecKuil MpoIyKT,
COJICp>KaIllUi TOJIKOBAHUE TEPMHUHOB Oyaymieil mpodeccun. OTMEUEHO, YTO OCHOBY
MOATOTOBJICHHBIX KYpCaHTaMU CJIOBaped JOJKHBI COCTaBJATh MpodeccruoHaabHas
ydueOHO-Hay4yHas  JUTeparypa,  JeKcukorpadhuyeckue  HW3JaHus,  CIPABOYHO-
uH(OpPMAIIMOHHBIE MaTepualibl, HOPMATHUBHO-NIPABOBbIE JOKyMEeHThL. OmHOW U3
0COOCHHOCTEN pPabOTBl HAJ CO3JaHUEM TEPMHUHOJIOTHYECKOIO CJIOBapsl BbLACIECHO
CaMOCTOSATENLHOCTh KypcaHTa B BHIOOpE S3BIKOBBIX €IMHUII, TIPU ATOM MPENoAaBaTENb
KOOPJIIMHUPYET  €ro  Yy4eOHO-TIO3HABATENIbHYI0  JIEATeNbHOCTh,  PEKOMEHIYET
JeKcuKorpauyecKue W3JAaHMs, OPUEHTHUPYET Ha TOCIE0BATEIBHOCTh COCTABJICHUS
CJIOBApHOM CTaThU M TOMY T0JI00HOE. 3amedeHo, YTO d(HPEKTUBHOCTH TaKOW PabOTHI
o0ecreynBaeT KOMIUIEKC MPONEAeBTUYECKUX YIPAXKHEHUM (CIOBAPHBIX U HA TEKCTOBOM
OCHOBE), KOTOpBIH I1e71ecO00pa3HO MPUMEHSATh BO BpEMsl MPAKTUUYECKUX 3aHSITHUH.
OTMeueHO MHOTO(QYHKIMOHAIBHOCTh Takoro cioBaps. Beinenennsie O. MaTBuEHKO
¢ynkuun (yuyeOHy0, CHPaBOYHYIO, HOPMATHBHYI0 M CHUCTEMATHU3UPYIOILIYIO) aBTOP
nonoJiHsgeT peduiekcuBHOM (QyHKIHMEH. OTMEUEHO, UYTO TEPMHUHOJIOTHYECKHUI CJIOBaph
ABJISIETCSI BaKHOM COCTABJISIFOUIEH $I3BIKOBOTO MOPT(HOIMO KYPCAHTOB, MOCKOJIBKY €ro
COCTaBJICHHE UMEET 3HAUUTEIIbHbBIN yueOHO-Pa3BUBAIOIINMA TOTECHITHA.

Knrouesvie cnosa: s3p1k0BOE TOPTHOINO, CTPYKTYpa SI3BIKOBOTO TMOPTQOIHO,
y4eOHBIN TEPMUHOJIOTUYECKHUMA CITOBAPh, PYHKITUU CIIOBAPSI.
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