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The article deals with a theoretical analysis of the concept of future teacher’s
readiness for the innovative activity. It gives a detailed description of the
motivational component of the above mentioned readiness, presents the views of
contemporary domestic and foreign scholars to the problem of innovations in the
educational process and creating an appropriate framework for training teachers to
use innovations in professional activity. The article gives the authorial interpretation
of the term of teacher’s readiness for the innovation, which is reflected in his actions,
focused on continuous improvement, optimization and updating professional
activities through awareness of patterns and current trends in education, new
technologies and effective methods of training and education, innovations in teaching
activity. The article emphasizes the attitudes, interests, needs, motivations that
contribute to the formation of future teacher’s readiness for work in an innovative
mode, analyzes the nature of ethics, professional and pedagogical ideals, beliefs,
principles, beliefs, underlying values and professional orientation of future teacher,
which initiate willingness to act in accordance with them. The paper presents the
results of the experiment, which is aimed at the level of formation of the motivational
component of modern student’ readiness for innovation. It also provides the
conclusions and outlines of future prospects of research.
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Nowadays, the problem of innovative activity and diffusion of the innovations
has gained popularity both in the scientific and educational circles. It should be noted
that innovations in pedagogy, as well as any other types of innovations, generate
problems, associated with the necessity of combining innovative programs with
national programs of education and training, stimulate the necessety of the

coexistence of different pedagogical concepts. Innovations in teaching process



require fundamentally new teaching materials, high quality of teaching methods, as
well as the effective training of a new formation of teachers, who would be open to
“new” and ready to implement innovations in their professional activity. Thus,
pedagogical innovations are spread thanks to a number of factors, including new
types of educational institutions according to the demands of parents, who mainly
focus on the traditional standards of training and education, the lack of a clear
training program and curriculum for future teachers.

The problem of formation of professional readiness for the innovations and
their structure has been investigated by G. Ball, A. Derkach, M. Dyachenko,
L. Kandybovych, L. Karamushka, O. Kobernik, D. Mazokcha, V. Molyako,
S. Ravykovych and other scientists. The problem of teacher’s readiness for
innovative creative work has been studied by K. Anhelovski, H. Barnett, G. Bassett,
K. Bondareva, L. Vashenko, A. Gumeniuk, I. Dychkivska. Principles of formation of
the teacher’s personality, his ability to innovative teaching activities have been
outlined in the research of G. Ilyahina, I. Zyazyun, V. Kremen, A. Nain, 1. Pidlasiy,
A. Pidlasiy, S.Podmazin, A. Savchenko, N. Yusufbekova, M. Yarmachenko and
other scientists.

The unresearched aspects of the problem are revealed in this article. Despite
the availability of scientific research on the problem of the future teacher’s readiness
for the profession, it is remained unresolved. It should be said that the changes that
take place today in elementary and secondary school are of particular relevance to
this problem solution.

Taking into account all mentioned above, we have to say that the purpose of
this article is a theoretical analysis of the essence and structure of motivational
component of the future teacher’s readiness for the innovate activity.

The unresearched parts of the problem are presented in this article. The
problem of the teacher’s readiness for the profession was the subject of research
several centuries ago. In its development the following stages are distinguished.
According to V. Bochelyuk [1, p. 180] during the first phase (late 19th — early 20th

century), the readiness was studied as the willingness of penetration into the human



mental processes. As a result of this period there appeared an understanding of
readiness as guidance. During the second phase (mid-20th century) readiness was
viewed as a phenomenon of human resistance to external and internal influences.
A. Lynenko [2, p. 126] associates this stage of scientific development with the theory
of activity when the readiness was researched in terms of emotional-volitional and
intellectual potential of the individual and his susceptibility to a particular activity. At
present (end of 20th — beginning of 21st century) the readiness for professional
activity is studied in two contexts: personal and functional.

The readiness for the educational activity is defined by modern scholars as a
definite 1image of certain activity’s structure and constant conscious will of its
implementation [3,p.19]; as a complex integral professionally meaningful
innovations, the essence of which lies in the interaction of motivational orientation,
content-evaluation and reflexive components [4, p.52], and as a professional
competence, which is characterized by a set of interrelated intrinsic orientations of
relevant knowledge and skills [5].

In this paper, the main attention is given to the motivational component of the
teacher’s readiness for the innovations, which includes two aspects: evaluation of the
place of professional motivation in total sum of personal motives and attitudes of the
teacher to changes, his receptivity to innovations. Motivational component is of a
great importance for the subject of activity, because the interest in this activity
strengthens and transforms the external set guidelines for the internal needs of future
teachers [6, p. 183].

While carring out the experiment, we researched the state of readiness of
teachers for the innovations. The teachers of Melitopol, Melitopol region and the city
of Rivne, Rivne region took part in the experiment. We researched their relationship
to the pedagogical innovations. The experiment included 104 respondents. Most
teachers (49.4%) pointed to the fact that the problem of implementation of
pedagogical innovations into educational process is very important nowadays, 31%
consider it rather urgent, 19.6% of respondents are indifferent to the above mentioned

problem. 33.8% of the teachers think that the school administration should become



the initiator of pedagogical innovations implementation, according to 31,2% — a
teacher should be the initiator, while 28.6% point to the local (district) department of
education, 4.2% and 2.2% respectively emphasized the role of parents and students.

Given results indicate that teachers are aware of the need to upgrade the
educational process at the school in general and to improve the quality of teaching in
particular. Thus the pedagogical activity of teachers is not focused enough on the
problems of pedagogical innovations implementation into the educational
process [7, p. 103].

The survey of teachers revealed the motives, which make them apply
innovations. Thus, 57.6% of respondents believe that such motives stand for a result
of pressure from the administration, 26.4% — believe that the use of innovations
increases efficiency of learning, 12.5% — called the desire of self-establishment a
leading motive, and only 3.5% of teachers selected material reward as a motive of
innovative activity. However, answering the question “Do you have a need for
professional self-improvement?” The majority (89.2%) gave a positive response,
7.6% of respondents answered “rather yes than no”, and — 3.2% gave a negative
answer [7, p. 104].

I. Chorney believes that the motivation of the teacher is formed due to his
professional interests, values, and ideals. It is shaped throughout his professional life,
and in particular in pedagogical situations, it determines the perception of external
events and the logic of behavior [8].

Motivational component provides a holistic mastering of the acitivity content
by means of the perspective, internally motivated lines, actions, attitudes, interests,
needs, motivations, professional development. It leads to the formation of the future
teacher’s readiness for a work in the informative environment.

Summarizing all mentioned above, we can conclude that the motivational
component of future teacher’s readiness for the innovative activity is formed through
a conscious attitude of a teacher to innovative technologies, indicating their role in
urgent education problems solving. This component is revealed both in the

professional life of the teacher, and in particular pedagogical situations. It determines



the perception of external events and the logic of behavior, evokes the teacher’s
personally meaningful relationship to the object and subject of professional activity,
promotes the development of analitic skills and the desire to actively solve the
innovative pedagogical situations, stimulates interest to the planning and
development of innovations; facilitates the wish of the formation and constant focus

on the innovative activity.
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I'onuaposa O. A.

MoTuBaIiiHUi ~ KOMIIOHEHT TOTOBHOCTI ~MaWOyTHHOTO  BUHTENS IO
IHHOBAIIIHOT A1STBHOCTI

VY craTTi HaBENEHO TEOPETUYHUHN aHali3 MOHSATTS TOTOBHOCTI MalOyTHHOTO
BUMTENS JO IHHOBAIIWHOI JIJIBHOCTI, HaJaHO JETAIbHY XapaKTEPUCTHKY
MOTHBAIITHOTO KOMIIOHEHTY BHII€3a3HAYE€HOI TOTOBHOCTI. BHCBITIEHO mOIIsAIU
CydyaCHUX BITUM3HSHUX Ta 3apyODKHUX HAYKOBIIB Ha NpoOJeMy BIPOBAKEHHS
HOBOBBEJICHb Y HABUAJIIbHO-BUXOBHHUMW MpOIEC 1 CTBOPEHHS BIAMOBIAHOI 0a3u s
MIJrOTOBKY BUMTENIA 10 BUKOPUCTaHHS HOBalliil y npodeciiiniil aisuibHOCTI. Hagano
BJIACHE TPAKTyBaHHS MOHSTTS TOTOBHOCTI BUMUTENS JO IHHOBAIIIH, KA TPOSBISETHCS
y CIPSIMOBAHOCTI MOTO J1ii1 Ha MOCTIMHE BAOCKOHAJICHHS, OMITUMI3aIlil0 Ta OHOBJICHHS
npodeciiftHOi MIATBHOCTI Yyepe3 MOoIH(GOPMOBAHICTh MPO 3aKOHOMIPHOCTI Ta Cy4YacHI
TEHJICHIIli PO3BUTKY OCBITH, HOBI TE€XHOJIOTIi Ta aBTOPChKI METOJMKMA HABYAHHS Ta
BUXOBAHHS, HOBOBBEJICHHsI Ta HOBaIlii y cdepi memarorivnoi AisuibHOCTI. Bkazano Ha
COIlialibHI yCTaHOBKH, IHTEpeCH, MOTPeOH, MOTHBH, SIKI CIPHUSIOTH (DOpMyBaHHIO
TOTOBHOCTI MallOyTHBOTO Tefarora a0 pPOOOTH B IHHOBAIIMHOMY PEXHUMI,
MPOaHaTi30BaHO CYTHICTh TpodeciitHol eTuku, mpodeciitHo-earorivHuX ieatis,
MOTJISIIB, TPUHIIMITIB, TEPEKOHAHb, SKi JIeKaTh B OCHOBI I[IHHICHO-TIPO(ECiHHOT
opieHTaIii MaiOyTHHOTO BYUTEIIS 1HIIIIOFOTh TOTOBHICTD JTISATH BiAMOBIIHO 10 HUX. Y
CTaTTi TMPEIACTABICHO pe3yJdbTaTH KOHCTAaTyBAJIBHOTO EKCIIEPUMEHTY  IIOJAO
BUSIBJICHHSI PiBHA C(HOPMOBAHOCTI MOTHBAI[IHHOTO KOMIIOHEHTY TOTOBHOCTI 0O
IHHOBAIlI Yy Cy4YacHOTO CTYAEHTa, HAJAIOThCS BHUCHOBKH Ta OKPECIEHO IMOAAJIbIII
MEPCIIEKTUBH JTOCTIHKCHHSI.

Knrouosi cnosa: iHHOBaIIHA AISIBHICTH, TOTOBHICTH, MAWOyTHINA BYHTEINb,
MOTHBAIIMHAI KOMIIOHEHT T'OTOBHOCTI 10 1HHOBAIIH.

I'onuapoga O. A.

MOTHBAIIMOHHBIM ~ KOMIIOHEHT  TOTOBHOCTH  OYIyIIeTo  y4HTensd K
WHHOBAIIMOHHON JI€ATEIILHOCTH

B craThe npeacTaBieH TEOPETUIYSCKUI aHAIN3 TIOHATHS TOTOBHOCTH Oy IYIIETO
YUUTENS] K HHHOBAIIMOHHOM JIESTEIILHOCTH, COJICPKUTCS MOAPOOHAs XapaKTEPUCTHKA
MOTHUBAIIMOHHOTO KOMIIOHEHTA BBIIICYIOMSHYTOM TOTOBHOCTU. OCBEIIEHBI B3TJISIbI
COBPEMEHHBIX OTEUYECTBEHHBIX W 3apyOeKHBIX YUYEHBIX Ha MPOOJIeMYy BHEIPEHHUS
HOBOBBEJICHUH B y4e€OHO-BOCIUTATEIIHHBIM MPOIECC M CO3JaHUE COOTBETCTBYIOIICH
0a3pl IS TOATOTOBKHM YUMTENS K HCIOJIb30BAHUIO HOBAlMK B MPOGeCCHOHAIBHOM
nestenbHOCTU. [IpencraBieHo COOCTBEHHYHO TPaKTOBKY IIOHATHS T'OTOBHOCTH
Y4YUTENs K MHHOBALMAM, KOTOpasi MPOSIBJISIETCS] B HAIPABJICHHOCTHU €ro JACHCTBUN HA
MMOCTOSTHHOE COBEPIIICHCTBOBAHKE, ONTUMHU3AIINIO U OOHOBJICHUE MPODHECCHOHAITBHOM



NEATENIbHOCTA 4Ye€pe3 OCBEIOMJIEHHOCTh O 3aKOHOMEPHOCTSAX U COBPEMEHHBIX
TEHJICHIIUSX PAa3BUTUS O0pa30BaHUsl, HOBBIE TEXHOJOTHMH U aBTOPCKHUE METOIMKHU
oOy4eHHsT M BOCIUTAHUS, HOBOBBEICHHS M HOBallMM B cdepe MNeaaroruyeckou
nesrtenbHOCTU. lIpencTaBieHbl colManbHbIE YCTAaHOBKH, UHTEPECHI, MOTPEOHOCTH,
MOTHUBBI, CHOCOOCTBYIOIIME (OPMUPOBAHUIO TOTOBHOCTH OyAyllero rmnemarora K
paboTe B WHHOBAI[MOHHOM  PEXHME, MpOAHANIM3UPOBAHA  CYIIHOCTh
poeCCUOHANILHON 3TUKU, TPO(PECCHOHATBHO-TIEJarOTMUYECKUX UJICaNIOB, B3TJISIOB,
MPUHIIMIIOB, YOEXKIEHUH, KOTOPBIEC JIE)KAT B OCHOBE LIEHHOCTHO-MPO(EeCcCuoHaIbHOMN
OpUEHTAMU OyAyLIEro Yy4YUTeNAsl W HWHULIUUPYIOT TOTOBHOCTH JICHCTBOBAaTh B
COOTBETCTBHM C HHUMH. B cTaTbe MNpeACTaBlIeHbl PE3YyIbTaThl KOHCTATUPYIOILIETO
AKCIEPUMEHTA MO BBISIBICHHUIO YPOBHA C(HOPMUPOBAHHOCTA MOTHBAIIMOHHOTO
KOMIIOHEHTa TOTOBHOCTM K HHHOBAlMsIM y  COBPEMEHHOrO0  CTYJACHTA,
MPEAOCTABISIOTCS BBIBOJBI M OUEPUEHBI TalIbHEHIINE NePCIEKTUBBI UCCIEI0BAHUS.

Knrouegvie cnosa: WHHOBAlIMOHHAS JIE€SITENbHOCTh, TOTOBHOCTbH, OyaylIHii
YUUTENb, MOTUBALIMOHHBIA KOMIIOHEHT TOTOBHOCTH K MHHOBAIIUSIM.
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