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This article analyzes the methodological foundations of future educators’
training to upbring preschool children on the basis of humanistic values. The
humanistic education is represented as a subject-subjective interaction between an
educator and a child, which requires the adoption of professional decisions by a
teacher based on a thorough understanding of the nature of the humanistic
pedagogical processes. It has been determined methodological, interdisciplinary,
scientific-organizational and scientific-pedagogical problems of future teachers’
preparing to humanistic parenting depending on the level of scientific knowledge and
the semantic significance. It has been proved that the training of future educators to
humanistic upbringing of preschool children becomes effective if it is implemented as
a system on the basis of subject-subjective interaction, conceptual integrity, and
structural completeness. It’s been characterized the components of the individual
humanistic professional position of a teacher: the adoption of the child as self-esteem,
his/her understanding and ability to perform various types of inter-subjective dialogic
interaction, attitude towards themselves as to the subjects of humanistic pedagogical
process.

Among the educational conditions of the teachers’ training to the humanistic
upbringing it has been singled out axiologization of general pedagogical and
methodical training by means of integration of the content of professional disciplines,
the humanistic orientation of communication of the subjects of professional training,
professional competence of teachers in the implementation of subject-subjective
interaction with the students, filling the students’ activity during practice by the
humanistic senses, involving them in research work in the sphere of upbringing.
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New realities of community development predestinate the changing of tasks
and the content of upbringing, which focus on the refocusing of philosophical,

psychological and pedagogical study of paradigm “community — individual”, in



which a child is treated as the unity of genetic, culture-historical, social and spiritual,
and according to the principle of education — as an object and subject of personal
development. Humanistic paradigm of personal-oriented training and education, in
which knowledge and skills are treated as facilities, replaces sociocentrical paradigm.

Humanistic values of upbringing have a great importance as sociologists and
psychologists, and pedagogues feel concern about spiritual and moral position of
contemporary society. Factors of current socialization have an adverse effect on
physical, mental and social health of the child (factors of axiological ambiguity and
rapid alternation of social situation of development, the increase of range and
principles of information flow, instability of family structure, weakening of family
connection). Children are affected by mass media, and it increases the risk of
formation of distorted interpretations of the world, in which moral values are inferior
to financial interests, and real human relations are less important than virtual
relationships. As a consequence, the forms of activity of the child have changes: the
role-playing game is depleted; individual work activities in the family and
kindergarten become lower; mixed-age relations in child community decrease.

Thus, conditions for an understanding the value and the insistency of
humanization of upbringing with the view of self-actualization and individual
development of the child were formed in the education. The lack of comprehensive
theory of humanistic upbringing has an impact on the system of preschool education.

Transition to personal-oriented educational paradigm requires recognition of
the multiplicity of target setting in the education. The sources of the goal of education
are presented by the child as a childhood subject and the teacher as a repository of a
human nature, a special social subject, which implements “essential ability to create
alternative” (A. Asmolov). Different stages of the process of education have changes:
a child and an educator as chief participants of the pedagogical process have a
leading role here (I. Bekh, V. Kremen, O. Savchenko). Characterizing the upbringing
as a multivariate, but overall process, scientists conclude that preferred definition is a
humanistic character of the upbringing [2; 4; 5]. According to the general definition,

humanistic upbringing is not direct impact on personality, whatever a social



interaction with diverse subjects: concrete people and groups. Educative effect of this
subject-subjective interaction is determined by the participating individuals.

New understanding of the relation between a person and the world is connected
with the humanization of education. First of all, it is subject to the training of the
teacher, development his humanistic world view.

The problem has a number of contradictions:

—socio-pedagogical: between the objective relevancy of the individual
development of the child in the new conditions, on the one hand, and insufficient
development of contemporary models of professional education, on the other hand;

— psychological and pedagogical: between socio-defined goals of evolution of
the child and necessity of individualizing education; between humanization of the
system of preschool education and insufficient maturity level of the teachers of
preschool educational foundations to realization the ideas of humanistic upbringing in
the real educational practice;

— professional and pedagogical: between the necessity of integrative cohesive
training content of the teacher to the child-rearing practices on basis of humanistic
values and lack of this commitment in scope and sequence documents and text
editions; between the necessity of the training of humanistic identity of the teacher
and mass proportions of the professional educational formation.

Scientists define educational humanism as a modern action strategy of all
branches of background, which is based on the system of humanistic knowledge,
thoughts, ideas, convictions and realized in the process of upbringing. Describing the
role of humanistic pedagogic values in education, scientists study a problem of
humanistic value orientations of the teacher, which structure has values of identity
and adoption of the personality. Full child development includes positive attitude to
itself, feeling of the individual self, self-belief, which is confirmed by the attitude of
adults. Study of characteristics of socio-emotional child development has a range of
contradictions related to the nature of the interaction of the child inner world and
social surrounding. The main contradiction involves the sociability of the child,

aiming for belief, adoption by the adults and peers, on one hand; injury and even



cruelty in people’s attitude to the nature, other people, which is often observed by the
child from childhood, on the other hand. In these circumstances, the role of the
teacher as an organizer of humanistic educational surrounding grows up. The teacher
interacts with child, children’s groups and parents of pupils. Humanism should
become the value, the standard and principle of teaching [1; 2; 3].

The teacher, who focuses on the values of humanism, can help children to form
humanistic values. Personal and professional behavior of the teacher is
interdependent in humanistic oriented pedagogical process (I. Bekh, 1. Kolesnikova,
E. Shyyanov). The teacher with positive self-conception not only gives children an
example of optimistic world perception, but can make decisions, find adequate
alternatives of the behavior, identify tender loving care.

Humanistic child-rearing involves actualization of the personal position of the
teacher. The essential of humanization of upbringing and child training of preschool
age lies in the development of the basis of cohesive pedagogical process. This
process provides: filling the content of upbringing and training with humanistic ideas;
creating conditions for active creative work of every pupil; emotional comfort in
interpersonal relations and personal meaning of the teacher towards pupils. The
educators of preschool institutions change training and disciplinary communication
model to personal communication model. This predetermines the need to develop
theoretical basis of the training system of the teacher to the upbringing, which
depends on humanistic values.

A child is an active member of the educational process in humanistic
educational paradigm. Important theoretical foundations of the study involve
fundamental principle of humanistic psychology and pedagogics. The teacher always
does a deal with a personality in personal position and personality’s conditions of
formation and development in pedagogical process [2]. It is important to lay the
humanist potential in the process of teacher training.

The facts obtained experimentally, show that there is contradiction between
internal readiness of the teacher to accomplish humanistic interaction with a child and

dominate position of the adult, which puts the child in a position of the object of



cooperation. Causes of occurrence of this contradiction are: the presence of stable
educational experience of actualization of educational and disciplinary
communication model and insufficient capacity of the teacher to the empathy,
understanding of the child, absence of teacher’s aiming for the development of
reflection. When communication with the child does not enrich his activity, it does
not have credulity; individual intercommunication with a child is time-limited. The
disadvantages of interaction are: motiveless critic of the child, acute forms of
criticism, direct or indirect interdictions: limitation in the use of a new toy,
participation in collective activity, back word.

The problems of future teacher training to humanistic child-rearing depending
on levels of scientific knowledge and meaningfulness we classify into following
groups: methodological, cross-disciplinary, scientific and organizational, scientific
and pedagogical.

Methodological problems contain the subject-categoric certainty of
fundamental notion of “humanistic upbringing”. In a philosophical sense this concept
reflects the priority of factors of axiology in the modern philosophy of education and
the concept of dialog interaction; social sense of the humanization of upbringing is
connected with mental society recovery and harmonization of human relations;
pedagogic content of humanistic education, in wide sense, is intended to child
development, in which the teacher and child are subjects. According to the special
pedagogic meaning, humanistic upbringing is represented as the interaction of
children and teachers in polysubjective educational surrounding. Notional concepts of
teacher training to the humanist education of children of senior preschool age are
connected with the demonstration of humanist paradigm as a basic component in
children education and determinative component in the personality formation and
teacher training. Cross-disciplinary problems are connected with the knowledge
integration (philosophy, sociology, history of pedagogy, psychology, pedagogics) in
determining the purpose and the means of humanization of education. Scientific and
organizational problems consist of implementation of humanistic paradigm to

scientific and normative orienting points (concepts of preschool education, state



standards of high school, basic component of preschool education in Ukraine,
academic programs, educative and qualification profiles, educational and professional
programs) as per requests of the practice of preschool education reforming on the
principles of person-centered approach and variation of the educational field of
preschool education.

Conceptual points of our research include such academic principles: subjective
(identity of the student contemporarily is the subject of the teaching development and
the subject of self-evolution); polysubjective (interaction of all subjects of education);
multidimensionality (including axiological, structuring, systematic, resultative units);
systemacity (preparation obtains efficiency when it is carried out as the system that
involves the interaction of the direct and indirect factors of the personal and
professional development of the teachers); conceptual integrity and structural
completeness (implementation of the training on the ground of humanist paradigm).

Training model of future teachers consists of the following units:
methodological (scientific philosophical, psychological, pedagogical fundamental
concepts, fundamental notions and training concept); objective (goal, objects and
training content); organizational and technological (projects, facilities, forms,
methods and techniques of training). The main components of the preparation of
students for the humanistic education of senior preschool children: the target (range
goals for the development of the pedagogical competence); the intentional (the
construction of the relationship and updating of the psycho-pedagogical and the
methodological cycles, the inclusion of the humanistic problems in the content of the
pedagogical practice and research work of students); procedural (the use of the
modern technology of interaction of an educator and students).

The structure of the readiness of the future teachers to the humanistic education
of senior preschool children has those components and characteristics:

— motivational (the desire to become a teacher-humanist, a high level of the
professional and pedagogical motivation, priority of the humanistic values as the

leading objectives, contents and methods of pedagogical activities);



— cognitive (acquisition of the theoretical and the methodological knowledge in
pedagogics, psychology, understanding the need of humanization of the educational
process, the methodological competence);

—activity (formation of professional skills of humanistic interaction with
children, the ability to organize relations between kids);

— reflexive (self-awareness as an author of humane actions and an organizer of
humanistic educational environment; the experience of the importance of the humane
education activities as a process of subject-subjective interaction; the analysis of
contradictions that arise in the process of humanistic education, and the ways to
overcome them; the ability to assess their role in the humanization of the educational
process, the intension to self-improvement).

In the course of investigations we have provided the following pedagogical
conditions of formation of the students’ readiness to the humanistic education of
senior preschool children: the designing of the psychological and pedagogical
training courses based on the humanistic paradigm in order to combine the
intellectual and emotional-motivational learning of the pedagogical reality by
students; accessing the humanistic axiology into the content and organization of
communication of the subjects of the professional training, the professional
competence of teachers in the implementation of the subject-subjective interaction
with students; educational and professional activity of students in order to assignment
the humanistic values in the activity of the future teachers; diagnosis and self-
diagnosis of the valuable orientations and students’ experience as members of the
pedagogical system.

To conclude, the restructuring of the content of training students to the
humanistic education of preschool children should be directed to: maintain the
integrity of the system of training of future teachers to the humanistic education of
the children, which involves the inclusion of their social and pedagogical practice in
addition to the acquirement the theoretical principles; mastering of the humanistic
teaching values and methodical skills to humanize the educational process; the unity

of epistemological and practical activity; organization of joint activity of teachers and



students in order to transform the valuable pedagogical orientations in the humanistic

personal and professional position of the future teachers.
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ITonimanceka T. 1.

[TinroToBKa memarora J0 BHXOBaHHS JITEH CTApIIOTO JOIIKIIBHOTO BIKY B
CBITJII TYMaHICTHYHOI IMapaIATMH

Y crarTti aHaAm3yIOThCA METOJOJOTIYHI 3acajd MIATOTOBKH MalOyTHIX
BUXOBATEJIIB JO BUXOBaHHS JITEH CTapIIOrO JOIIKUIBHOTO BIKY Ha 3acanax
TYMaHICTUYHUX IIHHOCTEH. ['yMaHICTHUHE BUXOBAaHHS PENPE3CHTOBAHO 5K CyO’ €KT-
cy0'eKTHA B3a€EMOJIiSl Temarora i JUTHHHU, SKa BHUMara€ MNPUAHSATTS BHUXOBaTelIeM



npodeciiHUX pIllleHb Ha OCHOBI TJIMOOKOTO OCMHCIEHHS HUM TYMaHICTUYHOI
CYTHOCT1 MENaroriyHuX MpoleciB. Bu3zHaueHO METO0JIOTIYHI, MIKIUCUHUILTIHAPHI,
HayKOBO-OpraHi3aliiiHl Ta HayKOBO-IE€JAroriyHi MpoOieMu MIArOTOBKM ManlOyTHIX
MeJaroriB 10 TyMaHICTUYHOIO BHMXOBAaHHS JIITEM 3aJIe)KHO BiJ PIBHIB HAyKOBOIO
3HAHHS 1 CMHUCJIOBO1 3HAYyIIOCTI. JIOBeIeHO, 110 MIAroTOBKa MaiOyTHIX BUXOBATE/IB
0 TYMaHICTUYHOTO BHMXOBAaHHS JIT€H JOUIKUIBHOTO BIKY HaOyBae e(EeKTHBHOCTI,
AKIIO 3AIMCHIOETHCS SIK CHCTEMa Ha MPUHIMNAX CYyO €KT-CyO'€KTHOI B3aeMoili,
KOHIIENTYaJIbHOI ~ LUIICHOCTI, CTPYKTypHOI 3aBepuieHOCTi. (OXapaKTepu30BaHO
CKJIaJIOB1 OCOOMCTICHOI I'yMaHICTUYHO1 NpodeciiiHOT MO3Hullli Meaarora: NpUHHATTS
0COOUCTOCTI JUTUHM SIK CAMOI[IHHOCTI, i pO3yMIHHS 1 3JaTHICTh 3/1MCHIOBATH Pi3H1
BUJAM MDKCYO’€KTHOI JIaJIOTIYHOI B3a€MOJIii, CTaBJEHHS 10 cebe sK cy0’ekTa
TYMaHICTUYHUX MEPEeTBOPEHb meaaroriyHoro mpouecy. Cepeln megaroriyHMX yMOB
(hopMyBaHHS TOTOBHOCTI IeJarora A0 TYMaHICTUYHOTO BUXOBAaHHS BHOKPEMIICHO
aKCIOJIOT13aI[II0 3arajbHOIIENaroriyHol  Ta METOAMYHOI IIIATOTOBKHU 3aco0amMu
iHTeTpartii 3MicTy ¢axoBUX NUCIMIUIIH, TYMaHICTUYHA 30PI€HTOBAHICTD CHUIKYBAaHHS
cy0’ekTiB mpodeciifHOi MArOTOBKH, MpodeciiiHa KOMIIETCHTHICTh BUKIIAAYiB Y
3M1MCHEHHI  Cy0’ €KT-Cy0'€KTHOI B3a€EMOJIT 31 CTyJ€HTAaMHM; HaNOBHEHHS
TYMaHICTHYHUMH CMHCIIAMH JISITBHOCTI CTYJICHTIB Mi/I Yac MPAKTHKH, 3aTydeHHS X
710 HayKOBO-JIOCTITHAIIFKOT POOOTH y Tally3i BUXOBAHHHI.

Knrouosi crnosa: BUXOBaHHS; T'yMaHICTHYHI I[IHHOCTI; CYNEPEYHOCTI MPOIECY
BHXOBaHHS; T'yMaHi3allisg MeJarorivHoOro MpoIecy; T'yYMaHICTHIHE BUXOBAHHS, TUTHHA
CTapIIOro JOMIKUIBHOTO BiKy; TpodeciiiHa MiAroToBKa Teaarora; T'yMaHICTHYHA
ocobucricHo-podeciitHa MO3HIIis.

ITonnmanckas T. W.

[ToaroroBka nenarora K BOCOUTAHUIO IETEN CTApIIOrO JOIIKOJIBHOTO BO3pacTa
B CBETE T'YMaHUCTUYECKOU MapaurMbl

B cratee aHANMM3MpPYIOTCS METOAOJIOTUUYECKHE OCHOBBI MOJATOTOBKH OYIYyITUX
BOCIIUTATENIE K BOCIHUTAHUIO JETEH CTapIIEro JOIIKOJIBHOIO BO3pacTa Ha OCHOBAxX
I'YMaHUCTUYECKUX LEHHOcTe. ['ymaHuMCcTHYECKOE BOCHUTAHHUE MPEACTABICHO KaK
CyOBeKT-CyOBEKTHOE B3aMMOJEHCTBUE Tiearora W pedeHka, KOTopoe TpedyeT
OPUHATHS BOCMHTATENEM MPOGECcCHOHANBHBIX PEIICHH Ha OCHOBE TIyOOKOTO
OCMBICIICHUSI CyTH IEJaroruuyeckux mporeccoB. OnpeneneHbl METO0JIOTHYECKHE,
MEXKIUCLIHUIUIMHAPHBIE, HAyYHO-OPraHU3allMOHHBIE W  HAay4YHO-NEAaroru4ecKue
mpoOeMbl TOATOTOBKM OYIyIIMX TMENaroroB K T'yMaHHCTHYECKOMY BOCIUTAHUIO
€T B 3aBUCUMOCTH OT YPOBHEH HAYUYHBIX 3HAHUU W CMBICIOBOM 3HAYMMOCTH.
JlokazaHo, dYTO TOATOTOBKAa OyIyIIMX BOCHUTATENe K TyMaHUCTHYECKOMY
BOCITUTAHHMIO JETeH IOIIKOJIBHOTO Bo3pacta mpuobOperaer 3(PpGheKTUBHOCTH, €CIIH
OpraHu3yeTcsl KaKk CUCTeMa Ha MPHUHIMMNAX CyOBEKT-CyObEKTHOTO B3aWMOCHCTBUA,
KOHIIENTYaJIbHOW IE€JIOCTHOCTH, CTPYKTYpPHOU 3aBeplIeHHOCTH. OXapakTepru30BaHbI
COCTABJISIONINE JIMYHOCTHOW TYMAHHCTHYECKOH TMPOGECCHOHANBHOW IO3UIIUH
nejarora: BOCIpHUATHE JUYHOCTH peOeHKa KaK CaMOIIEHHOH, €€ TOHMMaHUe U YMEHHUE
OCYIIECTBIISITh pa3Hble BHUJIbI MEXKCYOBEKTHOTO HAJOTHMYECKOTO B3aUMOJICHCTBUS;
OTHOIIEHHE K cebe Kak CYObeKTy TYMaHHUCTUYECKMX MpeoO0pa3oBaHU
negaroruyeckoro mpouecca. Cpeau Negarornyeckux pycloBUM TOTOBHOCTH



negarora K TCyMaHuCTHUeCKOro mpomecca. Cpead Meaarormyeckux —yCJIOBHUU
TOTOBHOCTH MEAArora K r'yMaHUCTHYECKOMY BOCIIUTAHUIO BbIJIEJIEHA aKCUOJIOTH3aIIUs
oOllene1arornieckol 1 METOJIMYECKOW TOJATOTOBKH CpPEACTBAMU HHTETpalliu
COJIEp>KaHMsl CHEIUATbHBIX JUCIUIUIMH, TYMAHUCTHUYECKAss OPHUEHTALMs OOUICHUS
CyOBEKTOB MPO(EeCCHOHANIBHON MOATOTOBKH, MpodecCHOHANIbHAs KOMIETEHTHOCTD
npenojaBaTeyeii B OCYIIECTBICHUH CYOBEKT-CYObEKTHOIO B3aUMOJCHCTBHS CO
CTYAEHTAMU; HANIOJIHEHUE TYMAHUCTUYECKUM CMUCIIOM JIESITEIbHOCTH CTYIAEHTOB BO
BpeMsl MPAKTUKH, MPUBJICUCHUE UX K HAYYHO-HUCCIE0BATEIbCKON paboTe B 00J1acTu
BOCIIUTAHHS.

Kniouesvie cnosa: BocnuTaHue; T'yYMaHUCTHYECKHE LIEHHOCTH; MPOTHUBOPEUUS
pouecca BOCIUTAHUS; TYMaHH3alUsl NIEJarorudyeckoro mporecca; r'yMaHUCTUYECKOe
BOCIIUTaHUE; PEOEHOK CTapIIEro JAOLIKOJBHOIO BO3pacta; mnpodeccuoHaIbHast
MOATOTOBKA MeJarora; ryyMaHUCTUYECKask IMYHOCTHO-NPO(ecCuoHanbHas MO3UIUSI.
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