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Foreign Language Study in Establishments of Real Education of Kyiv
Educational District (second half of the 19" — the beginning of the 20™ Centuries)

The article concerns foreign language study in various establishments of real
education in the second half of the 19" — first half of the 20™ Centuries, the
particularities of educational content and methodology in comparison with public
schools are discussed. The author proves that foreign language study in the
establishments of real education differed from the study in public schools not only in
number of hours, but in developed skills, educational methodology, training speaking
and writing skills, and use of educational material for this purpose.
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The second half of the 19"century in the Russian Empire was characterized by
the tremendous up growth of industry and trade, which caused a demand in
professional training of specialists in the branch of record keeping and commerce.
Traditional gymnasium education was liberal itself and did not ensure the graduates
with the skills needed for practical experience in industry or commerce. That is why
in order to satisfy new demands of society the actual educational task of the second
half of the 19" century became a setting up of establishments of real education. One
of the peculiarities of these educational institutions was a tendency for practical
mastering the languages, widely used in the interstate communication such as
German, French, English; that was apart from classical gymnasiums where the
ancient languages of already inexistent states such as Latin and ancient Greek were of

primary importance. Since then professionally oriented studying of foreign languages



has been an actual task of teaching specialization as in the secondary, so as in the
high school. The knowledge about historical background of professionally oriented
foreign language education is an important component of today’s state of secondary
and higher education.

Analysis of literature and contemporary theses of Ukrainian and Russian
authors dedicated to the analysis of the national foreign language education history
indicates that their authors’ attention was mostly attracted by the different aspects of
traditional gymnasium education (N. Borisova, A. Bulkin, M. Vetchinova,
A. Dolapcha, V. Karpova, B. Labins’ka, S. Maksymova, O. Myrolyubov,
O. Mysechko, O. Popova) or other historical periods (I. Mozgova).And in research of
the activity of real and commercial colleges in Ukraine (V. Postolatiy,
G. Bondarenko) the teaching of foreign languages was just superficially mentioned
there. Thus, the subject of historical development of foreign language education in
the secondary establishments of the real education still does not have a proper
coverage neither in the general context of Ukrainian state history, nor in the regional
space.

That is why the objective of this article is to set forth in condensed form the
peculiarities of educational content and methodology in various types of secondary
establishments of real education on the territory of Ukraine as apart of the Russian
Empire in the second half of the 19™ — first half of the 20" century.

The idea of real education in the Russian Empire was formed in the end of the
18" century and spread in 19" and the beginning of 20" century. The notion of “real
education”, that entered into pedagogical circulation started to have been considered
as the foundation of the life training and immediate inclusion in the practical activity.
It penetrated even into the sphere of traditional gymnasium education. So, the first
mentions concerning the ability to obtain real education in gymnasiums refer to the
year 1836, when the first resolution about the allowance “in gymnasiums and district
colleges of those towns where there are no universities and local conditions require
foundation of real college departments, adjusted to the main need of that area

directing them to manufacture industry or trade” was carried [9, p. 488]. In 1839



under the pressure of increasing economic needs of the country, in the Russian
Empire the provision about real classes was affirmed, according to which in big
industrial cities in classical gymnasiums real classes started to open, the educational
content in which acquired practical direction [8, p. 274]. Such classes were organized
in the higher gymnasium classes (starting from 4™), that promoted gradual separation
of gymnasium’s education real direction. In the real classes of gymnasium it was
recognized as necessary to intensify the teaching of new languages (French and
German), as it was expected, that practical specialists would be more highly
qualified, being skilled at those foreign languages by means of which they would
have to communicate with their foreign colleagues.

Supporters of the real direction in gymnasium education were violent
opponents of learning classical languages. They claimed, that teaching of these
languages “is dry in its style and oppresses the desire to study in students” and it is
not useful for the life; that it is possible to get acquainted with works of the eminent
figures of the past in translations, not wasting time and efforts on reading them.
Moreover, they spoke about the impossibility to master classical languages properly,
and that is why they pointed at purposelessness of wasting school hours’ time on their
learning(Latin, in particular). In addition to that, expediency and reasonableness of
learning new languages were emphasized [3].

Regardless of the short term of holding a post of curator (trustee) of Kyiv
educational district (1858-1861), an undeniable part in setting balance between the
significance of classical and real education in the secondary school played an
outstanding doctor and teacher M. Pyrogov. Due to his support, the first Russian
congress of researchers and teachers of science was assembled in Kyiv (1861) that
was important for elaboration of the real educational content.

As we know, as a result of adoption of the new Statute about gymnasiums in
the Russian Empire in 1864, in addition to classical philological gymnasiums, real 8-
year gymnasiums started to open, which generally prepared for entering into high
special educational institutions. According to that statute, classical and real

gymnasiums differed in subjects, that provided general education, and in objectives



of teaching. A well-known pre-revolutionary historian of education I. Alyoshyntsev
emphasized, that new gymnasiums statute did not solve the problem of the unitary
(classical or real) type of secondary education, it strengthened its character’s dualism
instead, * let life solve it (the problem) that way or the other” [1, p. 252]. Natural and
math sciences and new languages — German and French — dominated in the content of
teaching in real gymnasiums.

Teaching new languages at that time was realizedin accordance with the
example of ancient languages teaching — with the help of interpretation methods:

- grammar-translating, either synthetical or the constructive (in the basis of the
language teaching were laid grammar rules, that were supposed to be learnt by heart,
after studying grammar aspects the texts were processed and the learning of the lexis
happened without taking into consideration polysemantic words and their contextual
meaning by means of memorizing the translation of an isolated word or phrase; the
main methodical approach aimed at the language material better mastering was
mechanic memorizing, but oral speaking wasn’t surmised at all);

- textual-translating or analytical, lexis-translating method (in the basis of
teaching was laid a coherent text, its translation from foreign language into the native
one and notional/lexical analysis with the elements of comparison of the new
language cases with already familiar ones; the grammar was being studied beyond
the system, by means of inductive method; the main methodical approach aimed at
the language material learning was lexical analysis of the text and its mechanic
memorizing; oral speaking wasn’t surmised).

Supporters of the real education in the Russian Empire and in Europe, pointing
at the necessity of practical direction of teaching new foreign languages, demanded
that studying grammar was “merely the matter of minor importance”. According to
them, “language studies without practical leaning — are absurd” and so language
speaking must be taught [5, p. 3 — 4]. However, foreign speech teaching technique of
that time was not adapted for the realization of practical objectives of languages

mastering.



According to S. Siropolk’s statements, after the attempt of D. Karakozov upon
Alexander’s II life (1866) tsarist government considered the real direction of science
and education to be a source of revolutionary spirits among the youth and so decided
to carry out “the recovery of the youth” by means of “concentration on studying of a
few remote from life subjects”, to which first of all, belonged classical languages and
mathematics, that is in order to facilitate state control over world-view formation and
moral upbringing of students [10, p. 305 — 306]. In other words, real sciences were
not recognized to have a general educational importance, and the real gymnasiums
were proclaimed to be an educational mistake.

According to the real colleges Statute adopted on thel5™ of May, 1872 and
provision of the curator of Kyiv educational district (1872), former real gymnasiums
of the district were turned into real colleges. They comprised of 6 forms, but also
could have seventh additional form, that gave their graduates the right to enter higher
technical institutions; 5™ and 6™ forms were divided into two departments — basic and
commercial. School subjects in five forms of the real colleges remained the same
(except for introduction of record keeping and book keeping in commercial
departments), as in real gymnasiums, that is to say, new languages were studied there
[6].

Teaching of the new languages in the real colleges during the 70’s — 80’s of the
19™ century, as in the classical gymnasiums was realized on the basis of translation
methods. Thus, taking into consideration the results of the new languages’ final
written exams of the 6™ forms’ students of the real colleges of Kyiv educational
district in 1882 — 1884, we find out that these works were a translation of the text [7,
sheets 60 — 62]. The graduates of the commercial departments wrote a commercial
letter as a written exam. Comparing the demands, which were made by the authorities
of Kyiv educational district to the basic and commercial departments of the real
colleges, we can make a conclusion, that before the students’ of the commercial
departments mastering of the new languages the demands were higher, than in the
basic departments. It is indicated by the fact that when in February 1885 the board of

Trustees of the district discussed a problem of the written exams’ importance rise in



gymnasiums and real colleges, it was the students of commercial departments for
whom the decree of the public education minister of 28 April 1881 about the non-
admission to the oral exam for those students who got two unsatisfactory marks in
new languages’ written exam was remained valid [7, sheets 142 — 145].

In 1888 alongside with the revision of curriculums and syllabuses of real
colleges the fundamental changes also happened in the new languages’ teaching
technique — it was given more distinct practical direction. Particularly, in the new
curriculums (1889) a practical (inductive) method of teaching was recommended, that
was taken as “radical change in the field of foreign language teaching” [4]. Inductive
method required the skills to deduce grammar rules from observations on live speech,
in other words the knowledge of the rule was considered to be less important, than
the feeling of its right usage. It was totally different from the previous curriculums, in
which grammar rule was the starting point of teaching. In the explanatory note to
curriculums it was stated that: “In the first two classes the teaching of the new
languages must have the character of methodical studying of the language ...Parts of
grammar must be done not in the system order but in that succession, which is
defined by the practical considerations, phrase characteristics and coherent text, that
is studied” [11].

After real colleges accumulated certain experience in teaching by means of
new curriculums in 1895 the next revision of distribution and syllabuses of subjects,
including new languages, which purposed to bring about new improvements into
teaching [8, p. 645]. The main attention in the foreign language education was paid to
learning lexis and practical use of knowledge. And in the new curriculum of 1901,
recommended by the ministry for primary forms of the real colleges an introduction
of the natural method was first mentioned.

An active introduction of the natural method of teaching new languages in the
establishments of real education advantageously distinguished foreign language
education in them from the classical gymnasiums, where the translational methods

were still dominating, though from the beginning of the 20" century grammar



studying started to lose its leading hand and was totally changed for reading belles-
lettres in the gymnasium higher forms.

Among the pioneers of new methodic in the Russian Empire Kyiv teachers
were also present. Thus, one of the first teachers who came out for promotion of the
reorganization of the foreign language teaching in 1901 — 1902 was a teacher of
German in Kyiv real and commercial colleges P. Ney. From his description of the
new languages teaching technique, published in a separate book in Kyiv in 1902 [5],
we find out that natural method of teaching languages he called ‘“visually-practical”
and highlighted its main advantages: 1) students constantly heard foreign language,
that “penetrated into students through all pores”; 2) foreign word was in immediate
connection with an object itself, quality or action, shown to a student, that found a lot
more associations in his mind and therefore was learnt much more easily; 3) grammar
rules grouping around foreign language text considerably promoted conscientious
perception of grammar, than cramming of grammar rules; 4) demonstrative method
of language study developed specific concepts in students, while translation created
“vague”, and often even “erroneous” concepts; 5) demonstrative method’s practical
exercises prepared students for reading coherent texts and whole literary works much
better and faster, than translations; 6) practically demonstrational method induced
teachers to work on the lesson with the whole class, and not with individual students
in a form of tutoring [5, p. 38 — 39].

Conditions of the industrial development in the 90’s of the 19™ century brought
about to rapid separation of the commercial education departments out of the real
colleges’ context and setting up independent educational establishments of
commercial direction (commercial colleges). On the initiative and at the expense of
industrial and trade bourgeoisie in various cities of Russia commercial colleges were
opened. On the donations of philanthropists well-equipped buildings of commercial
colleges were erected, physical and natural sciences offices were fitted out. Special
attention was paid to the studies of new languages, required for management of

commercial operations.



In 1894 commercial colleges went over to Ministry of Finance office, which
initiated an adoption of Provision on commercial educational establishments in April
1896. This document stated the main principles of content and character of
commercial education and remained valid till 1917. Foreign language study in the
commercial colleges was realized by the help of progressive natural (or it was also
called “practical”) method, the usage of which did not rely upon individual initiative
of teachers, but it was declared as a general rule. On the basis of our study of
published and archive documents, we can claim, that introduction of the natural
method into new languages teaching in commercial colleges of Kyiv educational
district was set up even earlier, than in the real colleges.

On the example of Kyiv Natanson’s commercial college it was shown that, in
accordance withthe natural method, foreign languages teaching in the preparatory
form of the college started from studying alphabet, writing letters and pronunciation
exercises. In the first two forms correct pronunciation and expressive reading was
being worked on the prose and verse material; oral speech teaching was actual in a
form of talk using thematic pictures. Material for free talks and learning of the lexis
in the primary forms were topics, connected with surrounding life of students [2,
sheets 91 — 92, 137].

After oral training they passed on to writing exercises. Teachers totally refused
from translations in written works, and proposed students by the blackboard or over
the desk in a written form to answer the questions on the contents of studied text,
copy texts from the book, write dictation on the base of paraphrased learned texts or
simple renderings of the studied material. Grammar was learnt by means of doing
practical exercises after the text [2, sheet 91 — 92, 138].

Teaching of the management of commercial correspondence with the help of
foreign languages in the 6™ form included learning the general knowledge about the
meaning of correspondence, arrangement and statement of business letters material,
peculiarities of commercial style, dating, copying letters, registration books

management, archive compiling. In the 7" form students were compiling letters



concerning those commercial situations, which were discussed while studying
commercial and bank accounting [2, sheets 102, 150].

Thus, analysis of foreign language study in establishments of real education of
Kyiv educational district proved that practical character of training in these
establishments helped to spread mastering of foreign languages among educated
youth and created favorable ground for embodiment and development of new
methodical ideas in the native foreign language education. Foreign language study
there differed from classical gymnasiums not only in number of hours, but also in the
character of formed skills, work at these skills, especially oral and written speech
skills, and usage of teaching methods for their formation.

It is due to commercial departments of real colleges, and later commercial
colleges that a distinct direction of foreign language education development —

professionally oriented teaching of foreign languages was separated.
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XwmeniBebka C. 1.

BuBdeHHsI 1HO3eMHHX MOB y 3aKiajax peaibHOi ocBiTH KuiBcbkoi ydu00BOi
okpyru (ap. moa. XIX — mou. XX cT.)

VY cTarTi BUCBITIEHO PO3BUTOK BHBYECHHS 1HO3EMHUX MOB Yy DPI3HHUX THMaX
3aKJIajliB peajgbHOl OCBITH y Apyrid monoBuHI XIX — Ha modatky XX CT., TOKa3aHO
OCOOJIMBOCTI 3MICTy ¥ METOAMKM iX BHUKJIQJaHHS, TMOPIBHAHO 3 KIACUYHUMU
riMHa31sIMH. ABTOP JIOBOJUTD, III0 BUBUCHHS 1HO3EMHHUX MOB Y HUX BIJIPI3HSIOCS Bij
KJIACHYHUX TIMHA31{ HE TUIBKU 3a 00CSTOM TOAMH, ajie ¥ 3a XapaKTEepPOM YMiHb, IO
dbopMyBanucsi, METOAUKOIO POOOTH HAJ [HUMH YMIHHSMH, OCOOJIMBO YMIHHSMHU
YCHOTO 1 NMCHMOBOTO MOBJICHHS, 1 BHKOPHCTaHHSM HaBUYaJbHHX 3aco0iB I iX
dbopmyBaHHSI.

Knrouosi cnosa: ximacudHi MOBHM, HOBI MOBH, KJIaCM4YHAa TiMHA3is, peajbHa
riMHa3is, peajabHe YUIHININE, KOMEPIIHHE YUUITHIIIE.



Xwmenusckas C. W.

N3ydeHre HMHOCTPAaHHBIX SI3BIKOB B YUPEXKACHUSX pEaJTbHOr0 00pa3oBaHUS
Kuesckoro yueOHoro okpyra (Brop. moi. XIX — nau. XX B.)

B crarbe ocBelieHo pa3BUTHE M3YUEHHS] MHOCTPAHHBIX S3BIKOB B PA3IUYHBIX
TUTMAX YYPEXKICHUN peaqbHOro oOpa3oBaHUs BO BTOpoH monoBuHe XIX — Hauane
XX B., MOKa3aHbl OCOOEHHOCTH COJIEpXAHHUSI U METOAUKUA HUX MpenojaBaHus, IO
CPaBHEHUIO C KJIACCUYECKUMH THUMHA3UAMHU. ABTOp JOKa3bIBa€T, UYTO H3YyUYCHHE
MHOCTPAHHBIX S3bIKOB B HUX OTJIMYAIOCh OT KJIACCUYECKUX TMMHA3UN HE TOJIBKO IO
00bEeMy 4YacoB, HO U MO XapaKTepy YMEHUU, KOTOpble (POPMHUPOBAIUCH, METOJUKOM
paboThI HAJ 3TUMHU YMEHUSIMH, OCOOCHHO YMEHHSIMU YCTHOU U MUCbMEHHOW peyH, U
UCIIOJIb30BaHUEM YUEOHBIX CPEACTB ISl UX (OPMUPOBAHUS.

Kniouesvie cnosa: KilacCMYECKHE SA3BIKM, HOBBIE SI3bIKH, KJIACCHYECKAs
TUMHAa3usl, peajibHas TMMHA3Us, pealibHOE YUHIINILE, KOMMEPUYECKOE YUHIIUIILIE.
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