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Complex analysis of pedagogical, psychological and methodological literature
on the chosen theme is represented in the article. The content of “the project method”
notion is specified, the stages and ways of the project method use at the lessons of the
Ukrainian Language in profession-oriented school are defined. In the centre of the
project method there is a subjective pupils' behaviour on the basis of activity
approach, the basis for its implementation is substantive and socio-cultural
knowledge and skills gained earlier, skills formed on their own (or under the
supervision of a language and literature teacher) to plan their own learning activity,
work with information sources, analyze and summarize the acquired information, on
its basis generate ideas and implement them. Taking into account all the stages of the
project, we distinguish basic four of them: the preparatory stage, the stage of
development, the implementation stage and the stage of control over performed
activities. An example of the method of projects implementation at the Ukrainian
language lessons at the profession-oriented school is an integrated project of a
documentary script “Through the history pages of my town”. According to the
classification features it is an integrated, telecommunication, group, long-term
project. It requires from pupils knowledge in the Ukrainian language (genre features
of the script, toponymy of the town), the world history, the history of Ukraine and a
native land in particular, computer science (construction of the video), the Ukrainian
literature (coverage of events in the literature).
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One of the main trends of professional identity formation in the modern context
Is the transition to subject-oriented instruction that provides the program “Education
(Ukraine of XXI century)”, provisions of the National Doctrine of Education in

Ukraine, State standards of language education, educational concepts, including



concepts of cognitive and communicative methods of the Ukrainian language
teaching and subject-oriented instruction in high school.

Introduction of the subject-oriented level in the senior school allows to create a
basis not only for individualization and differentiation of the Ukrainian language
learning content and effective training of secondary schools leavers to thorough
acquisition of higher educational establishments curricula, but also provides a
“communicative competence formation of a profession oriented school graduator,
that allows for the ability to use Ukrainian communicatively suitable in different
situations, especially in further professional communication, accumulate national
linguistic traditions, communicative ethics, respect and honour the language of their
nation” [8, c. 5].

It is beyond exception that the profession-oriented differentiation in senior
classes allows to test effective methods and forms of training and education, support
and develop educational interests of graduates, encourage their professional self-
determination [2, p. 77]. One of these methods that “is a set of educational and
cognitive actions which allow to solve a problem on the basis of students' creative
research, and provides a presentation of the obtained results in the form of specific
educational product” [5, p. 125], is a project method. Doing a project, upper form
pupils learn to acquire information from various sources, assimilate and display it,
apply cognitive and creative activity methods through the language, explore the
world, give their own assessment to what having been heard or read. Thus, during the
project a linguistic identity is formed — “a person with expressive language resources,
produces it in different situations and respects it, cares about its preservation and
development, so a student during school study should become such a person” [7,
p. 30].

The efficiency of the project method during the study of certain disciplines is
covered in the works of L. Varzatska, T. Medvedeva, V. Nyscheta, V. Pivtora,
N. Podranetska, O. Sadovnikova, N. Solodyuk, V. Shulyar and others (“The
Ukrainian language” and “The Ukrainian literature”) and so on. In their writings, the

scientists analyzed the state of the problem development, tryed to generalize some



views on the interpretation of the term "project method", identify types of the projects
and determine the ways of implementation in accordance with the outlined
objectives. It should be noted that despite a great amount of researches devoted to the
problem of project method using in the educational process, the ways of its use as a
medium of instruction of Ukrainian in profession-oriented school are not elicited in
modern linguodidactics. It determined the timeliness and choice of the research topic.

The purpose of the article is to analyze the pedagogical, psychological and
methodological literature on the chosen issue, determine the ways of project method
using at the Ukrainian language lessons in a profession-oriented school.

Scientific literature analysis allows to claim that researchers do not agree in the
definition of "project method", in particular, it is interpreted as: — an integrated
educational method that allows to individualize the learning process, gives a student
the opportunity to express self-dependence in planning, organizing and controlling
his activity (G. Selevko);

— a set of techniques for mastering a certain branch of practical or theoretical
knowledge, this or that activity; the way of knowing, the method of knowing way
organization, the way to achieve a didactic aim through the detailed development of
the issue (technology), which should be finished with a real practical result, framed
up properly (E. Polat);

— system of education in which students acquire knowledge and skills in the
process of planning and practical tasks implementation — projects that gradually
become more complicated (L. Porokhnya).

So, in the centre of the project method there is a subjective pupils' behaviour
on the basis of activity approach, the basis for its implementation is substantive and
socio-cultural knowledge and skills gained earlier, skills formed on their own (or
under the supervision of a language and literature teacher) to plan their own learning
activity, work with information sources, analyze and summarize the acquired
information, on its basis generate ideas and implement them. An important advantage
of this method during the implementation of integrated education is that it allows you

to activate training process, increases the pupils' productivity, provides independent



solution to the problem, hence the “a pupil adapts the educational system for himself,
to his abilities, character, temperament, creating his own teaching methods, as well as
his own system of knowledge and skills [3, p. 129].

Logic of the study requires taking into account the criteria of project method
using at the Ukrainian language lessons in upper forms separated out by N. Solodyuk:
presence a meaningful problem in the context of research, creative plan, that requires
integrated knowledge, research to find its solution; practical, theoretical, cognitive
significance of expected results (the newspaper, almanac, etc.); structuring the
activity according to the classic stages of projection; using research methods
(statistical, observations, etc.); problem definition, objectives of the study;
hypothesizing, their solution; discussion the ways of outcomes arrangement
(presentations, reviews, etc.); the opportunity to put forward new problems of the
study; independent pupils™ activity (individual, paired, group) [9].

Classification criteria by which scientists distinguish projects types are also
diverse. In particular, Z. Bakum, O. Goroshkina, O. Kyrychuk, E. Polat, N. Solodyuk
and others bring out the following types of projects: by domineering activity
(research, role, informative, creative, applied, practical and organizational); by the
number of subjects, knowledge of which will be necessary for project creation
(monosubjective and integrated); by the number of participants (personal, paired,
group), by the duration (mini-projects, short term, weekly, long term); by the nature
of partner interactions between participants (cooperative, competitive).

Recently, with the computer technologies development educational
telecommunication projects become especially relevant, which refers to a common
teaching and learning, research, creative activity of students-partners, organized on
the basis of computer communications, unified by common problem, purpose, caused
by the methods and ways of solving the problem focused on the general results
achievement [1, p. 229 —230]. We entirely share Z. Bakum’s point of view that
telecommunication projects have advantages, since the project participants and the
organizers always keep communication and instant information exchange, the project

may cover a large area, the modern information technology are used — one more



additional incentive to involve students into the research activity. The specificity of
telecommunication projects consists in the fact that they are inherently always
interdisciplinary, because solving a problem inherent in each project requires
integrated knowledge.

We support the point of view of researchers (A. Konysheva, O. Kucheruk etc.)
that the implementation of this method involves the use of a wide range of problem,
study and research methods, clearly focused on the real practical effect, significant
for each student who participates in project development as well as development of a
problem in whole, taking into account various factors, conditions and implementation
of the results. In particular, information projects are often integrated into research
projects and become their part, therefore, in actual practice, we have to deal with
mixed types of projects [4, p. 73; 5, p. 125].

The structure of the project method consistently determined the studying stages
for pupils. Thus, O. Goroshkina identifies the following stages: the preparatory and
motivational stage (defining a goal and objectives, shortlisting of project
participants); the planning stage (outlining a problem, choosing a name of the project,
defining the content and amount of information sources, tasks division between
students at the stages of project activity) takes place at afterschool time; the stage of
decision alternative (systematization and generalization of processed information,
correcting plan activities) takes place at afterschool time; the stage of carrying out the
project and its final product design takes place at afterschool time; the reflective stage
(analysis and self reflection made by participants of the project activity) takes place at
afterschool time; the stage of the project defense (a project presentation, a
performance report, a report etc.; collective evaluation of the results of the final
product). The project defense lasts during a lesson or takes a part of the lesson [2,
p. 211].

Z. Bakum in a result of testing pilot study identified the following stages of the
project: the initial stage (choice of a project theme, its type, the number of
participants, identification of problems that is important to investigate within the

outlined subject, formulating questions, creating situations that contribute to the



definition of problems); the stage of development (discussion of possible research
methods, self-dependent information search, creation of the scheme of final result,
making creative decisions); the stage of the project implementation (integration and
accumulation of all integration based on the theme and purpose, video-audio
development of the project, preparation of visual-graphic material, organizing interim
reports of the data groups at the lessons); completion of the project (collective
discussion, examination findings and presentation of other students) Completion (its
collective discussion, expert evaluation, conclusions, and presentation to other pupils)
[1, p. 227].

These stages are adjacent with O. Kucheruk’s developed model of using the
method of projects. Thus, the researcher focuses on awareness of the project tasks to
relevant topics; phased work on the project: creative processing of information texts,
analysis of material, mastering of speech stamps, synthesis; defense of projects by
pupils; general discussion of projects; reflection of learning activities; summarizing
academic work, evaluation according to nominations, etc. [5, p. 127].

Taking into account all the stages of the project, we distinguish basic four of
them: the preparatory stage, the stage of development, the implementation stage and
the stage of control over performed activities.

An example of the method of projects implementation at the Ukrainian
language lessons at the profession-oriented school is an integrated project of a
documentary script “Through the history pages of my town”. According to the
classification features it is an integrated, telecommunication, group, long-term
project. It requires from pupils knowledge in the Ukrainian language (genre features
of the script, toponymy of the town), the world history, the history of Ukraine and a
native land in particular, computer science (construction of the video), the Ukrainian
literature (coverage of events in the literature).

Project objectives:

- conduce pupils to master genre characteristics of a scenario;



- intensify research skills of high school pupils about names origin of
settlements of the region, analysis and systematization of information about events
that took place in a populated place for a certain period of time;

- to teach pupils to determine the impact of certain historical events on the
course of history in general and the region in particular etc.

The result is the script of a documentary film about the events that occurred in
the region during the World War I1. The source database of the project was memories
and interviews of people who live in the region, archival data, articles in periodicals
and works of fiction. The script preparation was conducted at the lessons and at
afterschool time providing all pupils with a choice of group which they want to work
and which tasks appeal to their abilities and preferences.

Each stage of the project had its own characteristics. During the preparatory
stage pupils together with a teacher determined the purpose and objectives of the
project in whole and each group in particular, the distribution of responsibilities
among project participants (e.g. literary critics had to process imaginative writings
have been chosen by the teacher for the analysis; scriptwriters — to find out genre
features of the script, journalists — to interview the residents, etc.); analyzed the
outlined problems.

The purpose of the development stage is data collection, its systematization and
generalization, refinement of the activity plan, actually project conducting, its design.
Analyzing the stages of project preparation, V. Nyscheta recommends closely follow
the logic of pupils’ thoughts, correct their mental activity, tactfully correct errors
without imposing own views, express the wish, direct the activities of pupils, turn
them to certain conclusions, if expressed views are too pragmatic, motivated by
adolescent maximalism. It is advisable to create conditions that arise in pupils the
impression that they may find the "right" way on their own to make pupils feel
relaxed, at ease, saying not what they think they are wanted to hear, but what they
really think that is provided by their ideological position [6].

The implementation stage is responsible for pupils, because it provides the

generalization of the results of the project; its public defense, and therefore requires



from pupils the accumulation of skills to represent the main idea of the film for a
short period of time — to create its trailer viewing which pupils and teachers would
like to read the script, posted on the school website.

The stage of control over accomplished work requires from high school pupils
collective introspection of the project namely clarifying feasibility of the performed
work.

Evaluation of the project was carried out according to the identified criteria by
scientists and language and literature-teachers: awareness of each project participant
significance, relevance of nominated problems; correctness of the methods of
research; activity of the project participants according to their individual abilities; the
collective nature of the decisions taken; the nature of communication and mutual help
of the project participants; involving knowledge from other sciences; evidence level,
ability to ground their opinions.

Thus, the project method, unlike traditional methods, does not provide the
same guidelines and instructions for the general activity of all pupils in the class. The
main purpose of its use in profession-oriented classes is to provide a compelling
motivation of collective and self-learning activities of pupils, integrate disciplines of
various fields, promote to research skills development, and finally — to create a

“situation of success” at the lesson.
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I'py6a T. JI.

BukopuctanHs MeTOly IPOEKTIB Ha ypoKaxX YKpaiHChKOI MOBU B MPO(]iJIbHIM
KO

VY crarTi npeAcTaBiIeHO KOMIUIEKCHUHN aHaji3 MeIaroriyHoi, ICUX0J0TIYHOI Ta
METOIMYHOI JITepaTypu 3 OOpaHOi TEMH, YTOUYHEHO 3MICT MOHSTTS «METOJ
IPOEKTIB», BU3HAUYCHO €TalM Ta NUISIXU 3aCTOCYBaHHS METOJYy MPOEKTIB Ha ypoKax
yKpaiHChbKOi MOBHU B TpodiapHIM 1Koai. Ha ocHOBI aHami3y W CHHTE3y HAyKOBUX
CTYZill aBTOp OXOAWUTH BHUCHOBKY, III0 B LIEHTPl1 MPOEKTHOTO METOAY — CyO’ €KTHa
MOBE/IHKA YYHIB Ha OCHOBI JISUTBHICHOTO MiXOy, OCHOBOIO ISl peajli3arlii sIKOTo €
paHiiie Ha0yTi CTapIIOKIACHUKAMU HAaBYAJIbHO-TIPEMETHI 1 COLIOKYIbTYPHI 3HAHHS,
chopMoBaHi BMIHHS 1 HAaBHYKH CaMOCTIHHO (200 miag KEpIBHUIITBOM YYHTEIIS-
CIIOBECHUKA) TIUIaHYyBaTH BIACHY HAaBY&JIbHY  [ISJIBHICTh, MpaIfoBaTd 3
iHQOpMaIMHUMU ~ JKEpenamMH, aHaji3yBaTH W y3arajbHIOBaTH  OTPUMAaHY
iH(dopmarrito, Ha ii MiJCTaBl TeHEpYBaTH 1€l Ta BTUIOBATH iX. bepyun o yBaru Bci
MpOaHAJI30BaHl eTand poOOTH HAJ MPOEKTOM, JOCTIIHUISL BHUIUISLE YOTUPH
OCHOBHUX: MIATOTOBYUH €Tall, eTan po3poOJeHHs, eTal peaizauii i eran KOHTPOIIO
3a 3MIMCHEHOI0 JISJIBHICTIO. SIK MpUKIIaN peanizailii METOJy MPOEKTIB Ha ypokax
YKpaiHChKOi MOBU B MPOQIILHINA HIKOII HABEJECHO 1HTErpoBaHUM NpoeKT «CiieHapiit
noKyMeHTasbHOro  (inbmy  ,,CtopiHkamu  ictopii  Moro  wmicta”™. 3a
KiIacuikalifHUMU O3HaKaMM 1€ IHTETPOBAHUM, TEJIEKOMYHIKAI[IWHUN, TPYHOBHIA,
JOBrOTPUBAJIMI MPOEKT, 1110 BUMArae BiJl yYHIB 3HaHb 3 YKPaiHCHKOT MOBH (aHpPOBI
0COOJIMBOCTI CII€Hapit0, TOMOHIMIKY MiCTa), 31 CBITOBOI 1CTOpii, icTOpii YKpaiHu i
pigHOrO Kparo 30Kpema, 1H(opmaTuku (1moOynoBa Bigeo(parMeHTy), YKpaiHChKOi
JiTepaTypH (BUCBITIEHHS MOIA y XyAOKHIN JITEPATYPI).

Kniouosi cnosa: meton mpoekTiB, npodiabHa MIKOJA, 1HTErPOBaHI 3HAHHS U
HAaBHYKH, IHTETPOBAHUI MPOEKT, €Tau pOOOTH HAJl TPOECKTOM.

['py6as T. JI.

Hcnonb30oBaHne MeTOAA TMPOEKTOB HA YPOKAX YKPAMHCKOTO $3bIKA B
PO UIBHON TITKOJIE

B CTaThe MPEACTABJIEH KOMIUICKCHBIN aHaJus3 Me1arorH4YeCKOu,
TICUXOJIOTUYECKOW W METOAMYECKOW JUTEepaTyphl MO BBHIOPAHHOW TeMe, YTOYHEHO
COAEPKAHUE TTOHATUS «METOJ MPOEKTOB», ONPEACIIEHbI 3TANbl U IIYTH ITPUMEHCHUS
METOJIa TPOEKTOB Ha YPOKAaX YKPAWHCKOTO si3blka B mpoduibHOM mikosie. Ha ocHoBe
aHAJIN3a W CUHTE3a HAy4YHBIX MCCJIEAOBAHUN aBTOP MNPUXOAMWT K BBIBOAY, UTO B
IIEHTPE TPOCKTHOIO METOJa — CYOBEKTHOE TOBEJCHHUE YyYallluXCsi Ha OCHOBE
JNEATEIbHOCTHOTO TMOJX0Jd, OCHOBOM ISl pealv3aliu KOTOPOTO SIBISAETCS paHee
MPUOOPETEHHBIE CTApPIICKIACCHUKAMU YYEOHO-TIPEIMETHBIE M COILIMOKYJIBTYPHBIE
3HaHUA, CHOPMUPOBAHHBIE YMEHHS M HaBBIKU CAMOCTOSTENBHO (WM  TIOf
PYKOBOJICTBOM YYHTEJISI-CJIOBECHUKA) TUIAHUPOBATH CBOIO YUEOHYIO JIESITEIBHOCTD,
pabotatb ¢ WH()OPMAIMOHHBIMA WCTOYHUKAMH, aHAIM3UPOBATH © 0000MIaTh
MOJIYYeHHYI0 WH(POpPMAIMIO, HA €€ OCHOBAHUM T€HEPUPOBATH MJICH W BOILIONIATH UX.
[IpuauMas BO BHUMaHUE BCE MPOAHATIM3UPOBAHHBIC ITAIMbBl PAOOTHI HAM MPOCKTOM,
aBTOpP BBIIETSET YETHIPE OCHOBHBIX: IMOATOTOBUTENBHBIA OSTam, dTam pa3paboTKH,
3Tan peaau3alyyd U dTall KOHTPOJS 3a COBEPIICHHOW NIESTEIbHOCTHIO. B KauecTBe



MpUMepa peanr3alnuyd METOJAa NPOEKTOB Ha YpPOKax YKPaWHCKOrO s3bIKa B
npo@uIbHONM  IIKOJE  TMPUBEIEH  UHTErPUPOBaHHBIM  mpoekT  «CreHapuii
nokyMmMeHTasibHOro ¢unbMa ,JIlo crpanunam wuctopuu moero ropoga™». Ilo
KJ1acCU(UKAITMOHHBIM MPU3HAKAM 3TO UHTETPUPOBAHHBIN, TEJIEKOMMYHHUKAIIMOHHBIMH,
TPYIIIIOBOM, JOJTOCPOYHBIM TMPOEKT, TPeOYIOMMUM OT ydYaluxcs 3HaHUW TI0
YKPauHCKOMY SI3bIKY (3KaHPOBBIE OCOOEHHOCTH CIIEHapus TOMOHUMHKY ropoja), U3
MHUPOBOW MCTOPUU, UCTOPUU YKpPAWHBI U POJHOTO Kpas B YaCTHOCTHU, UH(DOPMATUKU
(moctpoeHue BUACOPpPArMeHTa), YKPAMHCKON JUTEpaTyphl (OCBEIICHUE COOBITHI B
XyJI0’KE€CTBEHHOU JIUTEpaType).

Kntouesvie cnosa: mMeron MpoeKTOB, MPOQHIIbHAS IIKOJIA, UHTETPUPOBAHHBIC
3HaHUS U HABBIKW, MHTETPUPOBAHHBIN MTPOEKT, ATAIbI paOOTHI HaJ IPOECKTOM.
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