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This article highlights the specifics of audio listening in the course of discipline
"Practical course of translation of the first foreign language (Chinese)" to prepare
bachelors for their major 022900 (031202.65) "Translation and translation theory"
(Chinese). The goal of such audio listening is to train bilateral consecutive
interpreting.

In this paper we describe new approaches and methods, associated with the
creation of the most realistic conditions for the implementation of professional work
of the future translator and using modern technology. We give a detailed review of
audiovisual training resources, designed for visual, auditory and visual-auditory
perception of the information provided in the original language and following
recoding and relaying in the target language. Also, we consider successful training
exercise system, which includes the types of exercise, their location, number, shape,
and place of fulfillment.
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While analyzing trends in the development of translation teaching technology,
one can not ignore the increasing use of various audiovisual media in the learning
process meant to form professional competence of the future interpreter. According
to A. N. Shchukin, they are an effective source of improving the quality of education,
because of their brightness, expressiveness and information richness in visual-
auditory images that recreate real-life situations of intercultural communication [4,

p. 236]. In addition, thanks to them, the principle of didactic clarity is implemented.



Also there are both individualization of teaching and mass coverage of students. The
use of such means of teaching allows to replace the absence of language environment,
which is an important factor for the successful mastery of all the necessary translation
skills and abilities of students who don’t have any chances of going on language
training abroad.

Information theory takes into consideration the channel of information flow
and differentiates audiovisual means as auditory (sound track), visual (video
recordings) and visual-auditory (video and audio tracks). The above means were
correctly described by A. N. Shchukin as educational (containing specially selected
information) and non-academic, involved as teaching materials [4, p. 236]. In our
opinion, for daily lessons, audio-visual training media is the most comfortable for the
teacher. Especially CD or flash drive audio recordings, which can be used with a
standard tape recorder, require minimal technical training and are available in the
situation of absence of language laboratories and other multimedia.

Note that we agree with the scientific position of N. D. Galskova and N. I. Gez,
which states that despite of the considerable amount of research in the field of audio
listening and the presence of various teaching media in universities, including audio
records as well as many other technical means, this form of learning is not yet
sufficiently developed [2, p. 161].

In our case, during the course of practical translation of the Chinese language
with undergraduate students (bachelors of the 3 — 4course), it was revealed that
indeed, it was audio listening in combination with different exercises on a bilateral
consecutive interpreting which had great efficiency in preparation for the oral
translation practice (despite of relatively significant costs of time — usually 40 — 55
minutes in a 1 hour 30 minutes lesson). It definitely requires a higher frequency of
presentation, in fact, it is desirable for each lesson. Also, this type of professional
activity is often imposed as one of the assignments in the state certification exams [5].

Listening itself is a complex receptive intellectually-mnemonic activity related
to perception, understanding and active processing of information contained in oral

speech communication [2, p. 161]. Audio listening in education implies a learning



exercise for the establishment of common auditive skills, speech exercises and further
training activities with audiotexts [3, p. 58]. In the case of bilateral translation,
learning also requires mobilizing a permanent language-shift skill, as a bilateral
translation means a situation where the same translator translates all performances
from a foreign language into a target language and vice versa [1, p. 13]. As many
Russian scientists in the field of translation theory, for example, I. S. Alexeyeva, note,
Russian market is dominated by bilateral translation, so the significance of this
translation skills can not be underestimated.

During the lessons of practical course of Chinese language translation, audio
records and other educational materials from the site chinesepod.com proved to be
most fruitful. This site provides information in Chinese and English, is available to
the public and free of charge, as well as constantly updates audiovisual resources of
learning Chinese language. The site contains audio dialogues, the topics of which are
extremely diverse — from every day and personal to the professional and business.
There are video and audio dialogue analyzes, which can be downloaded, as well as
audiotext files, selection of new vocabulary, vocabulary on this topic, exercises and
phrases, which can be used for translation. These materials enrich the conceptual
level of information and allow students to use them as perception props, accompanied
by a forecasting skill.

During preliminary training, which is aimed to train bilateral translation from
Chinese into Russian and back, trainees are encouraged to strengthen their own
lexical and grammatical background knowledge by self-study of vocabulary and
differentiation of its application.

During the class, students listen to an audio dialogue in Chinese once or twice.
After the first listening, teacher polls trainees to ascertain the level of perception and
understanding of information, for example, #REA H T H 4> 2 %2 /02 Ni ming bai lido
bai fén zhi dudshiao? — How much do you understand in a percentage? Thus, trainees
can determine the percentage of communicative utterances plan recognition, and the

teacher decides whether to re-present the audio record.



As we mentioned, the themes of dialogues can vary. However, the best, in our
opinion, is a combination of threads of dialogue with the topic of written text
translated in the continuation of the lesson. Then from the start of audio listening, you
can define the situation (where, when and under what conditions the phrases are
spoken), give a brief description of communication participants (gender, age, social
status) that allows personal style of speech to be transferred in the translation, as well
as forms of expressing politeness, depending on the situation of communication and
social status of the participants of communication.

On the next stage each learner is offered to translate a significant segment of
audio text — one or a few sentences — from Chinese into Russian. During the answer,
students should demonstrate skills of consecutive interpretation in a situation, viewed
as a model of real communication. Chinese pod audio dialogues’ advantage is the
presence of sound effects, which bring to life a fully immersive environment of what
Is happening at the moment.

In this task, the student applies the following theoretical knowledge:
consecutive interpretation — is a form of interpretation, in which the speaker from
time to time makes a pause needed for a translator to translate what was said. During
the lesson, it is the teacher who presses the pause button and calculates the time
required for translation. These pauses are usually brief, as a professional translator
formulates translation during the speech itself and pronounces it in a pause time given.

If the listener was unable to understand the information at once, he needs to ask
the teacher to repeat the phrase (first repetition of the phrase is done by recording, if
necessary, the teacher repeats the phrase again slowly). Rate of speech determines the
speed and accuracy of listening comprehension of information, which is a purely
personal process of learning, though the teacher, however, tends to adapt students to
the middle and high rates of speech.

If there was a mistake in the translation, the teacher repeats the phrase
misunderstood or precise details, which are especially important (dates, numbers,
names, company names, geographical names). For a more accurate translation,

trainees are allowed to apply the skills cursive and write down keywords, numbers,



names, etc., in the process of listening and later, answer according to these records.
While listening, the teacher also draws students' attention to the modality of
expression, which ensures adequate translation in terms of the play of events in time.

If the student is not able to understand the entire information, it is
recommended to translate main points of the utterance.

Audio text being fully translated into Russian, is played once again, and then
the reverse translation from Russian into Chinese language takes place.

If the student fails to reproduce the original audiodialogue utterance, it is
recommended to use their alternative knowledge of vocabulary and grammar to
transmit the content of the statements in Chinese.

In both cases, the translation is recommended to be done from the first person,
as in the real world communication.

The last exercise is actually the oral bilateral consecutive translation of the text
from Chinese into Russian and from Russian into Chinese. The text is read
completely by the teacher in the absence of a native speaker in the department, if
there is, it is desirable to bring native speaker to voice segments in Chinese. Example
giving, a revised text from chinesepod.com:

Topic: Interviewing for a job / [l < mianhui

A: Mr. Liang, introduce yourself.

B: HbIEW R A X R mlhle. T EHEE, Bl —H
i 48 . Shouxian feichang ginxié nin g& wo zhé ci mianshi jthui. Wo dezhuanye
shi xiaoshou, biye hou y¢€ yizhi zuo xidoshou.

A: In your opinion, what are your strengths?

B: A LA 3% JE /7 . K&yichéngshouyali.

A: What are your weaknesses?

B: {f1%, A ™ H AR A Hioxiang, méiydu yanzhong de quédiin.

A: What are your interests and hobbies?

B: F i = WFTEER \WO zui xihuan di 1anqit.

A: Why should we choose you?



B: A FEMTIELR, PLLY EIF4E TAE \Wo you fengfu de gongzud
jingyan, kéyi mashang kaishi gongzuo.

To consolidate the material, students are given audio records, texts and all
other available online materialsfor the next lesson (teacher can do e-mail newsletter
distribution, create a group in the social network, provide a web link or use any other
method of popularization).

Thus, it is possible to conclude that a thought-out organization of audio
listening during the lesson aimed to teach bilateral consecutive interpreting, allows
students to pay attention to the points that will help them in their future professional
work of a translator. Maximum reliance on the previous language and translation
experience, variety of methods of presentation of audio content and the translation
from Chinese into Russian and back, contributes to the successful and efficient
translation knowledge, skills and abilities acquisition. We would like to note that our
experience in teaching the practical course of translation of the Chinese language has
shown an active interest, sympathy and personal initiative of students’ audience to the
above audiovisual means and methods of training, both at full-time and part-time

department.
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Pykasimnikosa O. 1.

OcoOnuBOCTI BUKOPUCTAHHS ayJlIIOBaHHS Yy HaBYaHHI JBOCTOPOHHBOTO
MOCJIITOBHOTO TIEpEeKiaay B Mapi MOB KUTalChKa — pociiichka

[Togana crartss BUCBIT/IIOE crenudiKy BUKIAJaHHS ayAilOBaHHA B Kypci
muciuiuniag «[IpakTnuHuil Kypc mepekiamy mepinoi iHO3eMHOT MOBHM (KHTaiChKa
MOBA)» 3a HampsMoM MiArotoBku OakamaBpar 022900 (031202.65) «Ilepeknan i
HEepEeKIaZloO3HaBCTBO» (KUTalChKa MOBa) 3 METOI HaBYaHHS JABOCTOPOHHBOTO
MIOCJTIZIOBHOTO TIEpPEKIIay.

Y poboTi omMcaHO HOBI MIAXOAM 1 METOIM, IOB'S3aHI 31 CTBOPEHHSIM
MaKCUMaJbHO pEANTICTUYHUX YMOB JJIi BHKOHAHHA TPOQPECiHOI IisIbHOCTI
MailOyTHBOTO TMeEpeKyagaya Ta BHKOPUCTAHHSIM CyYaCHUX TEXHOJIOrii. JlerambHO
PO3IJISTHYTO K cami ayJi0Bi3yaibHl 3acO0M HaBYaHHS, II0 PO3paxoBaHI Ha 30pOBE,
CIIyXOBE Ta 30pOBO-CIyXOBE CHPUUHATTA 1H(OpMAaLii HAa MOBI OpUTIHATY, a TAKOX
NEPEKOJUPOBKY 1 PpETPAHCISLII0 HAa MOBY INepekiaay, Tak 1 HeoOXiaHa Juis
YCHIIIHOTO HaBYaHHS CHUCTEMa BIIpaB, LI0 BKIIOYae B cede TUMHU BMpaB, IX
po3TalyBaHHs, KUIbKICTh, OPMY 1 MiCIl€ BUKOHAHHSI.

Knwouosi cnosa: aynitoBanHsi, OakanaBpar, MpaKTUYHUN Kypc Mepekiaiy,
JBOCTOPOHHIN TIOCTIAOBHUN TepeKiaa, KuUTaliChka MOBa, pOCIMChKa MOBa,
ayJioBi3yalibHi 3acO0U HaBYaHHS, CUCTEMA BIIPAB.

PykaBumnukoBa O.1.

OcoOEHHOCTH UCIHOJIb30BAaHUSl ayJAMPOBaHUA B OOYYEHHH [IBYCTOPOHHEMY
IIOCJIEIOBATENBHOMY MEPEBOAY B MAPE SI3bIKOB KUTAUCKUN — PYCCKUUI

JlanHast cTarhs ocBemlaeT cneuu@UKy NpernojaBaHHsl aylIHpPOBaHUS B Kypce
mucuuiuinabl - «IIpakTHueckuil Kypc TNepeBojia MEpPBOrO HHOCTPAHHOIO  S3bIKa
(KUTaMCKUM S3BIK)» IO HAMPABJICHUIO MOATOTOBKHU OakanaBpuat 022900 (031202.65)
«IlepeBonq u mepeBojOBeNCHUEY» (KUTAUCKUN  S3bIK) C  LEJIbI0 OOy4YeHUs
JIBYCTOPOHHEMY MOCJIEI0BATEIIBHOMY IIEPEBOY.

B pabGorte omucaHbl HOBbIE MOAXOABl M METOMbI, CBSI3AHHBIE C CO3JaHUEM
MaKCHUMaJIbHO PEAJTUCTUYHBIX YCIOBUM JJIA BBINOJHEHUS NpodhecCuOHATbHOM
NESTeIbHOCTH ~ OyJyILIero TMepeBOJYMKAa M HCIOJb30BAaHHEM  COBPEMEHHBIX
texHonoruil. I[logpoOHO paccMOTpeHBl Kak camMH ayJuOBH3YyaJlbHBIE CpEICTBA
oOy4YeHHusi, pPACCUUTAHHBIE Ha 3PUTEIBHOE, CIYXOBOE€ U 3PHUTEIbHO-CIYXOBOE
BOCHPUATHE MNPEACTaBIIEMONM HUH(pOpPMAIMM Ha S3bIKE OpHUIMHAajIa, a TaK XKe



CIEAYIOIINE 3a HEU TMEPEKOJUPOBKY M PETPAHCISILHIO Ha SI3bIK MEPEBOJA, TaK U
HeoOXoauMasi JJIS YCIENTHOTO OOY4YeHUs CHCTeMa YIPaXKHEHUH, BKIIIOYAIONIAs B
ce0si TUNBl YIPAXHEHUM, WX PpaCMOJOXKEHUE, KOJIUYECTBO, (POopMy U MECTO
BBITIOJTHCHUSL.

Knrouesvie cnosa: aynupoBanue, OakajaBpuar, NPaKTUYECKUN Kypc NEpeBoa,
JIIBYCTOPOHHUHN TIOCJIEAOBATEIbHBIN TIEPEBOJI, KUTANCKUU SI3bIK, PYCCKHUMU S3BIK,
ayJIMOBU3YaJIbHBIE CPEJICTBA O0YUYEHUSI, CUCTEMA YIIPAKHEHUH.
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