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TYPES OF TEACHER-PHILOLOGIST'S METHODICAL WORK

Nikitina A. V.

Types of Teachers-Philologist's Methodical Work

In the article the researcher analyses and summarizes the theoretical and
practical information about methodical work of a teacher-philologist. The author
proposes a definition of methodical work of a teacher-philologist, characterises
directions, describes and classifies the types of methodical work.

Methodical work of a teacher is defined as a specially organized activity
aiming personal professional self-realization as philologist, pedagogue, researcher,
educator, and discourse personality of elite type. Tasks of methodical work are
caused by modern educational aim, and the main directions of methodical work
reflect the activity of teacher-philologist directed at personal self-realization in
profession, at increase of his qualification level.

The researcher proposes to generalize information about teacher-philologist's
methodical work, characterizes teachers-philologists methodical association,
describes and classifies types of methodical work according such features as: number
of participants, status of pedagogical discourse participants, forms of assessment of
methodical work, use of means, content, terms and duration.

This study proves the importance of improvement of teacher-philologist's
methodical work, of increasing attention to mastery of methodical work of future
teachers in the process of their professional training.

Key words: methodical work, a teacher-philologist, didactic linguistic
discourse, types of methodical work.

Teacher-philologist's methodical work is one of the important components of
didactic linguistic discourse which reflects interconnected statements, communicative
events in pedagogical conditions of the Ukrainian language learning, first of all
during the lessons and in other communicative contexts such as extracurricular and
out-of-school events, individual work with pupils, teacher's preparation for lessons,
professional communication with  colleagues-philologists, research  work,
extracurricular work etc. Future teachers of philology should master some key

professional competences among which the methodical competence becomes a basis



for self-organisation and self-perfection, growth of pedagogical skills.

Research of problems of teacher-philologist's methodical work organization is
partly represented in scientific and methodical studies of the Ukrainian linguistic
didactics researchers, in particular in works of Je. Barbina, T.Okunevich,
N. Ostapenko, M. Pentyliuk, K. Plysko, O. Semenog etc. The researchers prove that
in didactic linguistic discourse of teacher-philologist methodical work is a source of
creativity growth, consolidation of value guiding lines, teacher's professional
development. Thus, in K. Plysko's opinion, "teacher-philologist can reach desired
professionalism in conditions of every-day improvement of scientific theoretical level
of his knowledge, skills and experiences, perfection of psychological and pedagogical
preparation, improvement of general development” [7, p. 80]. Grounded methodically
by the modern science, competence approach to teaching, in particular to the
professional preparation of future teachers-philologists, deals with systematic work in
improvement of professional competences which would provide effectiveness of
didactic linguistic discourse, first of all lesson discourse, because modern lesson of
the Ukrainian language is polyfunctional multi-aspect phenomenon in educational
pedagogical process [6, p. 5]. That is why growth of professional qualification must
be one of the main tasks of teacher-philologist. This task can be fulfilled on the basis
of theoretically grounded and practically implemented methodical work as well as on
the basis of educational, pedagogical, research, public activities etc. But theoretical
basis of teacher-philologist's methodical work needs to be proved in the context of
linguistic didactics, first of all in the sphere of classification features notion,
systematization of methods and means of methodical work by student-philologists
because it is known that teachers who only start their work are not always ready for
this important part of professional activity. This causes the topicality of the problem
described in the article.

The aim of the article is to generalise theoretical and practical studies about
methodical work of teacher-philologist, to describe and classify its types. The task is
to propose the notion of such term as "methodical work of teacher-philologist™ and to

characterize its directions and types.



Situational context of didactic linguistic discourse, which contains methodical
work, appears only at school, in the conditions connected directly with teacher's
activity. Problems with methodical work organisation appears in the activity of young
and experienced philologists that is caused by time particularities such as rapid
informational society development and objective impossibility to change at once the
whole system of education and teaching.

Analysis of scientific methodical and educational literature, methodical
websites, pedagogical observation and own experience give possibility to generalize
information about methodical work of teacher-philologist, to describe and classify it.

We propose such notions of teacher-philologist's methodical work: this is
specially organized activity aiming personal professional self-realization as
philologist, pedagogue, researcher, educator, discourse personality of elite type.
Methodical work forms teacher-philologist's methodical competence, directs his
efforts to encouragement of pupil's speech communicative activity, to search effective
ways of school programme demands realization.

Tasks of methodical work are caused by modern educational aim — preparation
of a teacher as a subject of professional activity, social life, and subject of self-
realization, self-actualization and self-organization [3, p. 391]. In our opinion,
methodical work develops professional features of philologist, strengthens his value
personal characteristics and brings him closer to the image of ideal native language
teacher as a professional, educator, personality. These very components are traced out
and characterized in the optimal image model of modern teacher-philologist proposed
by N. Ostapenko [5, p. 104 — 105].

The content of teacher-philologist's methodical work is caused by its main
directions: management of system of continuous additional professional education;
increase of teachers' professional level and pedagogical mastery; stimulation of
pedagogical creativity; implementation of modern pedagogical technologies; increase
of pedagogical process effectiveness and maintenance of education quality; didactic
linguistic support of new philological educational content imposition; planning of

different types of activities aiming to increase the qualification of teachers-



philologists [3, p. 391]. As we can see, the main directions of methodical work reflect
the activity of teacher-philologist directed at personal self-realization in profession, at
increase of his qualification level.

Methodical work supposes active communication between teacher and
colleagues, school administration, specialists of methodical centres, establishments of
advanced studies, lecturers of higher pedagogical institutions etc.

Such communication helps to improve the discourse personality of teacher-
philologist — to establish professional, ready to represent his individuality, creativity,
to express pedagogical mastery — characteristics of "high level of pedagogical activity
which is possible in conditions of humane position of a teacher and professionally
meaningful personal features and qualities” [2, p.251]. Grasp of pedagogical
mastery, in Je. Barbina's opinion, "defines teacher's work effectiveness” [1, p. 39],
what a teacher can achieve taking care constantly of increase of his level of
professional qualification.

Methodologists define such main ways of increase of teacher-philologist level
of professional qualification: study of state documents in topical problems of
education and national upbringing and processing of scientific psychological and
pedagogical, methodical, linguistic literature; study of teachers-philologists’ work
experience; self-analysis of methodical experience; participation in teacher's
professional contests; participation in activity of methodical associations (on the level
of school, region, city); participation in conferences, pedagogical readings, seminars;
advanced training during courses in institutions of further education, higher
educational establishments; lessons in school leading pedagogical experience; mutual
visitation of open classes and out-of-class events [3, p. 393].

To organize methodical work of teacher-philologist at school there is a
particular department — methodical association of teacher who work with the subject;
the aim of this association is to improve teacher-philologist's level of pedagogical
mastery, their erudition and competences [3, p. 394], and the main tasks, according to
this aim, are to provide high methodical level of conducting of different type lessons

and extracurricular events in the Ukrainian language and literature; professional



formation of young specialists; revelation, generalization and spreading of the best
pedagogical experience of creative philologists; implementation into teaching process
of methodical, didactic materials, systems of multi-media support of lessons,
informational library systems; creation of scientific basis for preparation of senior
pupils for further studies in higher school in selected subject [3, p. 394].

School methodical association analyses results of educational process,
introduce constructive proposals about change of content and structure of educational
subjects and their educational methodical support, conducts assessment of author
educational programmes, works out methodical recommendations for pupils and
parents, plans different activities which deal with advanced training [4, p. 394].
According to the state normative documents methodical association deals with such
work: study of normative informational documents; choice of school component;
developing of educational standard in concordance with type of school; choice of
educational programmes; assessment of teachers' individual plans; approval of
attestation materials; analysis of subject studying condition; analysis of teachers'
methodical learning aid; analysis of the reports about self-education; organization and
conducting of extracurricular work; mentoring work with young teachers-
philologists; formation of orders for material and technical means of teaching, for
methodical and teaching literature etc.

In plans of methodical association its participants define methodical theme,
analyse work results of previous year and on the basis of this data plan current work,
for example meetings, seminars, panoramas of pedagogical ideas, presentations, open
events, preparation of article publishing, work with teacher-beginners, courses of
advanced training, attestation of teachers, teachers' participation in professional
contests, qualified analysis of lessons and out-of-class events considering modern
demands for educational teaching process, publication in media aiming to spread
among the population speech and communicative literacy, ethics of communication,
respectful attitude to the Ukrainian language, participation in events dedicated to the
Days of the Ukrainian language, of native language, of Slavic written language, the

Days of celebration in honour of great Ukrainians etc.



Methodical association of teachers-philologists organizes team and individual
methodical work. For example, there is such form of team methodical work as
methodical prompt meeting the aim of which is to introduce new methodical
achievement of teacher from local area, city, region, Ukraine in general and
international methodical projects to the members of pedagogical staff. Methodical
consultation, discussions with mentoring teachers are also an important form of
individual methodical work directed first of all to the improvement of young
teachers-philologists' methodical mastery. Besides methodical association at school
there can be creative groups — associations of specialists in different subjects who
work with the same topic that gives them opportunity to improve their methodical
mastery and discourse competence in general.

Teacher-philologist's methodical work, which enriches and diversifies didactic
linguistic discourse, has stable, proved in time forms and types and the new ones that
appear mostly as a result of broadening of informational communicative
technologies, due to their feature of time optimization and optimization of
pedagogical communication area (internet conferences, seminars, multimedia
programme means, electronic journals, methodical websites, distant courses etc.).
Methodical work of teacher-philologist is more diversified and changeable in
comparison with educational work; the main forms and types were analyzed and
classified, described in literature, represented in manuals and textbooks for pupils and
teachers.

We will classify methodical work types according to some main features.

According to number of participants: group, team types of work.

According to status of pedagogical discourse participants: types of work in
systems "teacher — teacher” (communication between teachers: seminars, contests,
mutual visitation, etc.); "teacher — pupils" (communication between teacher and
pupils: master class, questionnaire poll, etc.); "teacher and pupils — teacher and
pupils" (contests of master classes, presentations of creative and research works,
etc.); "teacher — people who evaluate" (reports, contests, attestation of teachers, etc.).

According to forms of assessment of methodical work: self-assessment (self-



analysis, work with documents, literature, etc.); those which must be evaluated and
analysed (reports, contests, etc.). According to use of means: type of work with use of
informational technologies; types of work with use of traditional means. According to
place: classroom ones; in-school ones; out-of-school types of work. According to
personal direction: types of work which is dedicated to self-development and self-
perfection; directed to interaction with pupils; directed to interaction with colleagues.
According to content: scientific and methodical; educational and methodical;
presentation one (means demonstration of achieved results during reports, contests,
public speeches, and etc., generalizes three previous types of work). According to
terms and duration: systematic (types of work which are systematically and regularly
repeated during school year in line with plan of self-preparation); unsystematic (types
of work which demand systematic teacher's preparation but are held one time of with
some repetition — once a year, once every two years, in connection with some
Important social events, dates, etc.).

Systematic and unsystematic types of methodical work are interdependent and
mutually complementary. So, systematic types of methodical work include detection
and analysis of normative documents, conceptions, programmes; work with
professional journals; participation in meetings of methodical association, creative
groups; tracing of information on methodical websites, personal teacher's websites
and blogs; preparation of materials for teaching work with pupils during lessons, for
out-of-class events, first of all for Olympiads, contests, for organization of pupils'
research work, in particular in Small academy of science of Ukraine; discussions
about professional problems held with colleagues in direct communication and in
communication with the help of informational technologies; development of
methodical theme; archiving of scientific and methodical, educational material,
compositions, speech examples on audio carriers, videos, etc.; exchange of
experience and analysis of colleagues' experience, mutual visitation of lessons and
out-of-class events; preparation of materials for publishing, for public speeches
during seminars, conferences, in media during discussions about language topics;

experimental research work.



Unsystematic types of teacher-philologist methodical work are mostly directed
on demonstration of the systematic work results, they give basis for evaluation and
self-assessment of pedagogue, make provision for creative communication in
unusual, non-everyday conditions with involving of state educational institution
workers, establishments of advanced training, universities, publishing houses,
partnerships and social units, which are worshipper of native language, etc. At
schools such events, which identify the level of philologist's methodical work, can be
held: self-presentations, workshops (presentations of methodical achievement in class
and out-of-class work, results of author methods implementation, development of
methodical theme etc.), seminars, conferences, festivals, round tables, contests of
research and methodical works etc. These types are also typical for extracurricular
methodical work.

Thus, this research proves the necessity to pay more attention to the
organization of methodical work of teachers-philologists as a mean of perfection of
professional competence in general, and development of creative potential,
organization of teamwork. It is also important for future teachers-philologists to form
theoretical and practical work basis as well as other types of professional training, to
contribute to practical mastering of different methodical work types.

Proposed classification of methodical work types can be supplemented and
broaden according to changeable conditions of didactic linguistic discourse and

defined new features.
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Hikitina A. B.

Bunu MetoandHoi poOOTH BUHTES-CIIOBECHUKA

VY cTaTTi mMpoaHani30BaHO W y3araJbHEHO TEOPETUKO-TIPAKTUYHI JOCIIHKCHHS
PO METOJIMYHY POOOTY BUUTENSI-CIIOBECHUKA. ABTOpKa 3allpOTIOHYBajia BUZHAYEHHS
MOHATTA «METOIWYHA poOOTa BUYHUTENSA-CIOBECHHUKa», CXapaKTepHCTEepH3yBasa
HaIpsMU, onrcala i kaacu@ikyBaisa BUIA METOAUIHOI POOOTH.

Metonnuny poOOTa BUYMTENSA-CIIOBECHHKA BH3HAUEGHO SK  CICHIAJIEHO
OpraHi3oBaHy AISUIBHICTh 3 METOK OCOOMCTICHOTO Mpo(deciitHoro camopeanizyBaHHs
dinosora, negarora, IOCIIHUKA, BUXOBATENsS, TUCKYPCHOI OCOOMCTOCTI €NIITApPHOTO
TUIy. 3aBJaHHS METOJUYHOI POOOTH BUIUIMBAIOTH 13 Cy4acHOi OCBITHBOI METH, a
3MICT METOAMYHOI pOOOTH BUHUTENSI-CIIOBECHHUKA 3YMOBIIIOIOTH OCHOBHI 1i HampsiMH,
0 BiI0OpaXkaroTh MISUIBHICTh YYHUTENSI-CIIOBECHUKA, CIPSIMOBAHY Ha ITiABUIIECHHS
piBHS Horo kBajidikairii.

JlocmigHuIl TPOTMOHY€E y3aralibHeHHsI 1H(popMallii Mpo METOAWYHY pPOOOTYy
BUUTEIISI-CIIOBECHUKA, XapaKTepU3y€e METOJIUYHE O0'€THAHHS BUWTEIIB-CIOBECHHKIB,
omucye W kKiaacudikye BUIM METOAMYHOI poOOTH HA OCHOBI BH3HAUCHHMX O3HAK,
30KpeMa 3a KUIbKICTIO YYaCHHKIB, 32 CTATyCHHUMH POJIIMH YYACHHKIB MEJaroriyHOTO
IUCKYpCy, 3a (opmMamu OIIIHIOBaHHA METOAWYHOI pOOOTH, 32 BHKOPUCTAHHUMH
3acobamu, 3a MICLIEM BUKOHAHHS, 32 3MICTOM, 3a TPUBAJIICTIO i MEPIOAUYHICTIO.

[IpoBenene MOCTIMTKEHHS TOBOAUTH BAKIWBICTh YAOCKOHAJIEHHS METOIMYHOT
poOOTH BUMTENS-CIIOBECHUKA, TOCUJICHHS yBaru JI0 OMIAHyBaHHS METOIWYHOI pOOOTH
MalOyTHIMHU MelaroraMu B MpoIieci iIXHbOI PaxoBOi MIArOTOBKH.

Kniouosi cnosa: metogudna poboTa, yunTeNb-CIOBECHHUK, JTIHTBOAUIAKTUIHHHA
TUCKYPC, BUIU METOAUYHOI POOOTH.



Hukntuna A. B.

Buasl MeToinueckoit paboThl yUUTENSA-CIOBECHUKA

B cratee mnpoaHanu3upoBaHbl U OOOOILEHBI TEOPETHUKO-IPAKTUUYECKUE
UCCJIEIOBAaHUSI METOJUYECKON pabOoThl YUWUTENSA-CIOBECHHKA. ABTOpP MpPEAJIOKHIIA
OlpejiesieHue  MOHATUS ~ «MeToAMYecKas  paboTa  y4UMTENSA-CIOBECHHUKA»,
OXapakTepu3oBaja  HalpaBi€HMs, ONHMcala U  KilaccuuuupoBajla  BU[BI
METOJUYECKON PabOTHI.

Metoauueckass paboTa YUYUTENA-CIIOBECHUKA OIpPEJEICHAa Kak CIIELHaIbHO
OpraHM30BaHHAs JIEATENBHOCTh C LENbI0 JIMYHOCTHOM mpo¢ecCHOHaIbHOU
camopeain3aluu QuioNnora, neaarora, MCCiaea0BaTesl, BOCIUTATENS, IUCKYPCUBHON
JUYHOCTH DBJIUTAPHOTO THUMA. 3aJauyd METOJWYECKOM paboThl BBITEKAIOT U3
COBPEMEHHOM 00pa30BaTEIbHON LEIM, a COAEpPXKAHUE METOAUYECKON padoThI
YUHUTENSA-CIIOBECHUKA MPEAONPENEISIIOT OCHOBHBIE HANpPAaBICHUS, OTpakarollue
NEeSATENbHOCTh YUYHUTEINA-CIOBECHUKA, HAIPABJICHHYI0 Ha IOBBILIEHUE YPOBHS €ro
KBaJIU(PUKALIUU.

HccnenoBarenpHulia npejiaraer 006o0menne nHGoOpMaluil 0 METOIUYECKON
paboTe  y4yMTeN-CIOBECHUKA, XapaKTepU3yeT METOAMYECKOe  O0bEeAMHEHHE
YUUTENENH-CIIOBECHUKOB, OINMCHIBAET M KJIacCUDUUUPYET BUIBI METOJIUYECKOU
paboOThl Ha OCHOBE OIPEAEICHHBIX IPU3HAKOB, B YACTHOCTH IO KOJIMYECTBY
YYaCTHUKOB, 110 CTaTyCHBIMU POJISIMM YYaCTHHUKOB IEAarornyeckoro IUCKypca, IO
(opMaM OLIEHHBAHUSA METOJUYECKON pabOThI, IO HCIOIb30BAHHBIM CPEICTBAMHU, 110
MECTY BBIIIOJIHEHUS, IO COACPIKAHUIO, 10 TPOJOJDKUTEIBHOCTHA U IEPUOIUYHOCTH.

IIpoBeneHHOE HCCIIENOBAHUE JIOKA3bIBAET BAXXHOCTh COBEPIICHCTBOBAHMS
METOJUYECKOH pabOThl YUYUTENSA-CIOBECHUKA, YCHJIEHWE BHHUMAHHUSA K OBJIAJICHUIO
METOIMYECKON paboToi OyaylnIMMU MefaroraMu B Mpolecce Ux npodeccruoHaabHOM
OJITOTOBKH.

Kniouegvle cnosa: METOINYECKast pabora, YUHTEIb-CJIOBECHUK,
JMHTBOJIUJAKTUYECKHUI TUCKYPC, BUABI METOANYECKON pabOTHI.
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